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This thesis reports

A

ABSTRACT
0

effect of sex on the formation of

educational plans. A theoreticalLmodel based on path adalytic
t1/4

logic,

was used to eximi e the relative influences of social origin and

significant other influences on marital plans% fertility plans and

educational plans. Father's education, pother's education and the

major family income-earner's occupation were used as measures of social

origin, while perceived encouragement by parerits, teachers, guidance

tounselors and friends to attend college, along With close friends'

.college plans were included as measures of significant other influence.
. ,

.

Additionally,, the effect of sex was ascertained through a set of dummy

variables. A proportionate, stratified, random cluster sample of 301

white high school seniors it rural Louisiana constituted the sample.

Besides obtaining,path'coefficietts for.the hypothesized relationships,

-

zero7order, first-order partial and multiple correlations of marital

and fertility plans wiih'educational plans were also computed for the.

total sample and each sex aeparhtely. For the total sample, over 30%

of the variance in educational plans was accounted. for by the social,

%

-origin and signifidant other influence variables. Statistically

significant influences were,produced by perceived parental encourage-

Tent,, perceived' friends' encouragement and close friends' college

plans. While sex did not have a significant influence on educational

plans, it had a notable efieCt'on parental encouragement aslwell as on

,

marital and fertility plans. Although the relationship hetween
,

fertility plans and educational plans was trivial, the relationship

ix



9

C

a-0

between marita

strong posi association between marital ande:aucado al plans for

. :

0

. . .

axis and educOiona glans was signific
9 e

. 4

A

.-

females co t asted with a significant, inverse relationship between

these v lea for males. Thus, it was concluded that the influence

of sex o the formation of educational plans is largely ijtdirect and

is m di t d throUgh parental encouragement and marital !plans.

1

4

F . ,

40

.

,

.

a.



r

CHAPTE4 I

. . .

INTRODUCTION.

The Problem'

ti

.

. ;

Among the distinguishing features of
.

American society are'growth

in the number and distribution of high Statusloccupgaons,'increased
1 ;

educational prerequisites teattain these jobs and greater availability

of education for both sexes (Krauss, 1964:867). Given that success

is a doMinant value of the society,jouth are encouraged to dettelop

. .
....,

.

- educational.plans which are compatible with upward social mobility.

, .. , ,

Since these.plans are,quite camplex, they mutt be viewed in a broad
. 4,

context to grasp an understanding of,their formation., Although numer-
, .

, .

ous inquiries have been made,i4to the antecedents'of educational
\

ns, no cumulative theoretical framework extstd within which to

organize 1hp amalgam of factors which have been found, to be associated

with these plans. ,Furthermore, the relationship of sex to the process

of formulating educational plans has not been sufficiently investigated.

Many direct sex comparisons which have characterizdd the previous

research are.- tatistically problematic, explaining why an understanding
.-.

t

of seXodgferences in'this,protess'is'Still unclqSr.

N
-. . .

-:. -
r ,

'' Purpos and Significance.of the -Study
.

,

,
, c

, t r
This research wvs done with,the intent of rectifying the above

, -,"
. i

limitations by: (1) applying.S theoretical framework,based'on a

general Systems approdch,,to the formation'of,educati6nal plaps and
4). .

4\ .12
1

,
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.

(2) developing a more inclusive theoretical iodel'cf the for ion o

-
, a

educational plans and utilizing it to !assess the effects of sex on i .

2'

% , cre'

thin process. Specifically; 'the model resses the relationship
,

. . . , . il

between social origin, significant other influe ce, marital.. iAan
. , .,

A .
:

(desired age at marriage), fertility plans (desired number of.

children) and educational plans. sh

variable to inveotigate whether male

is utilizod as.,an independent

and female yagthAllifieet ntALy

e these plAbs.

Ult tely, the significance of this;atudywilkbe to integrtate

the vast amo t of previous research opt educational plans into a more,

coherent, andithus more meaningful, Oleoretical'scheme. The study

11, will,also add to the comprehensiveness of this r rch domain by

testing a more inclusive model of thejormation of, educ onal plans.
, ,

.

.

. w
. ,

.

. ,..,.,

In addition, the4udy will-contribute*tothe research which ses

.

causal models to show the influence of on educational plaps. A
....

.
'

.

...., . ,
1 _

.. '=-..

final element of this research Whicl) enhances its significance is
.

sample studied. A greater ; emphasis on'tfiis'aegment of the

population has.emerged in recent years and this study is intended

to add to this gr wing.body 'of knowledge.

Order and Content of the Cha ters

A7theotetic framework based on Cyst

,
in Chapter IL. "$ystems theorA provides a

. .

logical rationale for understanding the co

the formation of, educational plans. This
.

In. 13

dt

tv

Ain theory is pIlresented

t"

iable frameworkand'a

plexitlies involved, in

ramewo k is utilizedto
. .

I



organize a set of concepts that will be used_to bvaluate several

'Previously developed models of,,educational plans.and' to guide the

3

,
empiricallyformation of amore inclusige-theor$tical model, which is

.

.

,
.

,

tested.

Inthe third chapter, several extant models of,educational,nlans

are reviewed. The main purpose of this chapter ia to show the

direction that previous research on thith topic has fo llowed. Tarticu-
.

lar emphasis is placed on the variables employed and the logic under-
.

lying their use as well.as the contribution of the model to existing
. .

4! ,

knowledge. The theoretical model being-tested in this study is then

presented.

Previous empirical literature on sex differences in educational

plans and their antecedents are reviewed in hapter IV so that a

baseline for comparison's will beavailable. The specific variablesa

considered in the review are social origin, significant other .

influence,- marital plans, fertility plans and educational plans.

f Methods and pr cedures are presented in the fifth chanter.
Q.

i This includes infofmation on the data being utilized, the operational

definitions of the variables and the analytical.techniques emploYed.
,

The analysis is initiated in Chapter VI by testing the proposed

model for, males and' females separately. These findings.deal with

the sex-specific aspects of the process which are operative in the

formation of educational plans. The direct and indirect effects of

.

sex on this process are examined in the seventh chapter so-that
,

,inferences can be bade aboUt the dynamics involyed in,differential

outcomes betWeen males and females.

14
4

.t,
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,

Summary and implications ofAtie study are given in the final

chapter (VIII). Limitation.of this study and suggestions for

furthr research are also provided.-

alb

1.
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/CHAPTER II

THEORETICAL FRAMEWORK: A SYS
FORMATION OF EDUCATIO

ACH TO THE

1 \

The p4rpose of this chapter' is to .set the stage for sub e ugnt

conceptualizations and analyses by explicating a theore cal fraie-

work within which to organize existing knowledge on educa lanai plans
. ,

and their'antecedents. The theoretical framework utilized draws

heavily from what has been labeled a general (o

approach (Parsons, 1951; Buckley, 1967 Berrie 1968; Bertrand, 1972;

modern) systems

Falk; 1975.)'. .fducational plans, if o subscribes to a level pmentalv.
..

i
,

formation, can 1 be viewed as.the outcom: of a processual'flow through
L '

,

- a complex of components or factOrs directly related in.a.-Causal net-
f

=

work, ,such that each component is related to at least some others in

emcee or less sta e, fashion within any particular period of time

. (cf. Buckley, 1967; Berrien, 1968). y

A Brief Overview of Systems Theory

I

The processual flow.inVoli.red in the development of educational

plans relates the individual to cuitural'and societal elements which
. .

hold important consequences for the integration and.Maintenance of

a,society. cParsoris (1951) &Ivisione.thia relationship in a hierarchical

arrangement such that cultu
I

al'elements:.(value orientations)circum-
.

scribe or limit the range of societal elements (normative standards, as

;rianslated into expectations bn actors playing roles) which-in turn.
,

4

- 1.4 '6

.

5

S
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.
.

6'

.limit'the decikon-making.process of the individual Sat the persOnali y

level). A definite informational flow becomes readily' apparent in

! / ,

hierarchy of systemic 8Rmponents. Another readily.apparent consid ra-1

tion stemming from this.hierar hy is man's relationship to his culture
I , , .

, . . .

and society. Micro analyses of a systems nature are forced to consider

the "whole" in understanding the development%ofa single part. The
.

individual component or the personality level will be the focus of '

'much of the following discussion because it is here that goa17-attain-
-i

went (i.e., education) becomes a functional requisite for societal

' .

integration and goal plans are reflective of this function (cf. parsons;

19514 1966; 1972). " -
. Diverging from general systems terminology briefly, a crdcial*

element to consider in the 'study of educational plans is the relation-

ship of the individual to culture and society as manifested-in the

development of a personality. )
.

.0n an, individual basis, personality .

4

can be viewed as the sum total of persOnal attributes including

both biological and psychological characteristics (Bertr'and, 1972.:5),

Dissecting this definition, two types of factors can be delimited as

instrumefttal_in the formation of a personality; those/that ar

biological and thus

and those which are

in nature- Neither

external to the individual's immediate co

psir chologicai and thus developmental and dynamic

exkts without the other. Innate differ6ces .

trol

. 4

1
.By personality, are now referring to individual qualities

and not'to the common Parsonian usage, which will henceforth be
referred to as personality level.. Of.course, an intimateJlegree of

correspondence exists between the two tyncepts.

.1P
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Q

... ,
. ',.

_
_ .

p such as race, sex and innate capability are e'eamples of iological
R

...

faCtors (Parsons, 1951: 42;:Bertrand, 1972:77. For the sake bf ehis
. , ....------

, ,

.

- discussion, oneq self conception is an example of a ps chologiCal

factor. -The self concept is a learned prbduct and as` such relies

/9 7 *.

heavily on an informational flow..

Although relating.to a spec4fic.individeal, the two aspects of
' . ,

.
1 a .

.

. the.personality
ar%

e markedly different, yet crucially interrelated. '

, f ,

.

./

The'biological factors, iaessence, exertan influence On the psycho-

. s
.

logical aspect, because biolOgictil attribbtea serve to "categorize"
. ,

., . .

,'

(Woelf0. and Haller, 1971) the individual into socially meaningful
4

s

groups' CPergons, 1951). These, social groups are external to the

individual and are constrained bytcultural
,
aqd.societal values and

z.

norms, which when translated into expectations, hold donsiderable ..,. '.

. .

relevance for p onality r self concept) development. The role ,

eil

expectations, fgr example, concerning females may be highly influential
',

for subsequent self conceptions ,a

It wouldlbe naive to suggest

°

d goal attainment.

that structural constraints end

with bioiogically, determined categories.% Although not an immediate..

liart of the personality, situational variables are another set of
. 0 .

factorswhich are particular to .the individual yet infused with

structural significance (Bertrand, These 'factors,
A 1

' the biological factory, Serve'an input function for the system by /

providing information relevant_to 'personality development. Accord
,

,

ti

,

/

to Bertrand 4972), situational variables are those environmental
, . , .

d
1

,

conditions. over whicli.the individual has little or no control.- ese

variables include economic," political, geographic, religious an
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r

;

r,

faMily,aspeCtspf each/indiVidual life (Bertrand; 1972:7). Consider`,

for example, the structural meaning and expectations conveyed by the

social, class background of a youth on the development of hisiher per'on-

g .

lity. .
/

1,

,.. ,

Socialization provides the necessary, link between the structural

information,and the development of a peisonality &arsons, 1966:12).

This link cannot_be overemphasized. As mentioned previously, the

Psychological aspect of-personality is learned through social interad-,.

tipu,and'ai such does not exist' apart from .socialization. The ascribed

''meaningattahed to biological end situational attributes is trans-
.

. h

witted through-socialization, processes. George Herbert Mead (1.934)-

extends this line'of.thinking to the conclusion that a "self" does

.

not exist until society creates one. The norm's and expectation's
.

associated with social categoi.es temper the socialization processes

as 'Well as .the type of relationships, 411volved:,

But obviously, Socializatio4is a multifarious process involving
_.

a number-of,variablei, and therefore,. no two personalities are
.

.1 \'

identidal (cf. Bertrand, .1972:7). Although individual variation does
, - , .

/..

occur, socialization nevertheless,corresponds quite closely to
,,.:

, l .

structural information about the individual and his/her sitUatiotal
. . w-.

cOnteict'..

A logical consequenCe of developinga self concept is',.an.,- .

.individuql's perception of realAty '(Falk.,1975): Given the systemic
f ... , ,..--'

.. , r r
o

'ff814.oi, information from social sfueture to the development of i
, . 0

...,
I .

personaliO, this perception should be similar'.,

-

for those indiviHuals.
,

,

.1.9..
'

I
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1

. who sh4aeparticular structurally defineditributes. This perception

.,

' % °
. .- , .

f reality is4intimitely associated' with a mentally constructed
' '

t . .

ranking or hierarchy of goal options.' These gpal\options are ranked
. .

,*; according to.rewards and ease of ati:ainment, and then, in consideration
, .

of 'all releVant information transmitted to the personality,, the

individual undergOes a "compromise process" which results 'in a

selection of one ofthe possible options available (Falk, l975), To''

temper this,hithly abstract account of the process of goal selection,

a more systematic framework isspelled out to specify a number of

,prOcessuil components

antecedent structural

and eventually to the

i6

and,to depict the informational

variables td the development of

-formation of educational plans.

flow fror4.,

a self concept

A Theoretical Framework for the,Study.
of Educational Plans

6-1,

_ A systems framework utiliz g the. aforementioned ideas .can be
r' A

deyised for the study of educational plani. As depicted in Figure 1',

an informational flow can be traced from antecedent structural

compohents to personality coMpoents via socialization, and ultimately,

to educatiOnal plans. The systemic cOponents can be conceptualized

as inputs, throughputs and ou s thus emphasizing the processual

nature of the relationships. Inpdts are, the yor?' (students)

situational attributes which have structural relevance.. _The-thtough7

without coherent educational plans Yet possessing bicaogical and

put mechanisms are processesintlud

elf concept, and.development of a

a

ing socialization and the

the output is educational !fans.

.1
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Figure l. A-Syatems'Framework of the Fbrmation of

- Educetional.Plens

Antecedent
Structdral
Factors
(Inputs)

Situaticinal

Factors

Region, Resi-
dence; Social

Biological Factors

Race, Sex, Innate
Capabilities

,Socioeconomic
Organization .

Structural
Inequality

O

InterVening
Mechanisms
(Throughpubs)k-/

,

Socialization::

Processes

,Self Concept

t

Information
Flaw

o

Percei4ed Hierarchy or.''- Perceived Ease,of
Rewards,Levels of Attainment'.-

I . Desirability

InformatioEfrom *.PerceiVed. Reality
Other "Open"____L-,of Situation.

Systems

A

Ego Reaction,4

.Educatioftal Plans

r
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At 4

4*,

B iefly, a number of specifi

d termin

i

Factors have been isolated as.key
....

I

is of educational lans'and, thus deserve some elaboration

in a syst ms cont

Antecedent Structural Factors (Inputs)

As mentioned earlier,here are two types pf str ctural factors

* a'
.4hich are meaningful in thisanalysis: biological and situational.

Before identifying the specific variables that will be considered

within each of these two categories, several CLacteristics of

structural factors should be noted. First, as mentioned before,Ihese

factors oc ur external to the individual's control,'S'ret dictate

information. which has Televance'for the individual (Bertrand, 1972:7).

Secondly, as "givens" in thilt process, they force a degree of constraint
.

or liberatIon upon the individual. Thirdly, these factors are not
1-

r

mutually exclusive but rather they are highly interactive among them -

selves. Finally, Althougicrelatively fixed, the structural meaning

A

attached to tAese'factors can, ,and will,.change;oyer time depending on

external conditionsand intpkmational feedback (Buckley, 1967; Berrien,
.

""c27-',
1968; Bettradr, -19,72P. ,

,Illi , , .

BiologIcal,lfdetermined variakles (Bertrand,, 1972:7) which have
- %. . ;

_structural relevance for the individUal are 4ace, sex and innate
0 ,

e ..

dapability, cf. Falk, 1975). As tIlentioned previously, these
2

(

biological characteristics serve t categorize fin individual into

social groups with structurall mean ng (in terms of values, norms
.,7, , ..

7
2

well

capability is, employe

as well as physical attributes and
an individual,.

n a broad sense o includementalo,

cities which s rve to categorize

1

'4



c.

0, es.
12

and role expectations) attached to them. Constraints follow accordingly.
3

For",example, perhaps a white male with favOrable innate capabilities
"

^'

(e.g.,'high mental capacity and-no p'hysical handicaps) will have fewer

structurally defined constraints limiting educational Opportunity

than a black female with unfavorable innate. capabilities.

Th econd'group of structurally defined factors are,'the situa-
.«

tional ones ,(Bertrand, 197247). Specifically relevant variables

Included under this rubric are factors such as region, residence and

social origin. Region is defined,as A specific geographical sub-

sector within some larger tore encompassing' geographical sector. For

example, living in Region .2 of the country may be a "constraining
. .

factor; but living in State X of RegionS may be more constraining

'4 than say $mate. Y of Region' Z, and furthermore, living in School

District W.of State X may be an even fuither constraint on educationar
,

/ -
opportunities:

_ Residence is a logical extension of region,' although more

,specifc (I.e., usually relating to a hoMesfead), and again relates
e

to an opportunity structure (see SeWeil et al.,. 1970'3 Ticon and,,

Carter, 1976). For example, Upset-(1955) suggested that lower
,

.
, . .

levels of 'attainment (educiltional..and occitpationalf,of rural youth
/

_

_

mighe'be attributed to lower aspirations result ng, fromfa dearth of
r

a'
environmental, influences favorable to high _attainment.

'A fInailfaetior is social origin which

'.)economil8 status which m y en ender Jr

and
. -

soc

plans (see eWel1 ,968 Bay

is define4 as a relative

limit a youth's educat on4

e , 1969a; Sewell at al., 969,;

_Sewell et a , 1970; Woelfel and 4 lier, 1971; Pidou find Cartdr, 976).

r3
Ii

Ii le

L

0
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This'is,a multifaceted concept whi %h includeidimensions_such as .

parental education inierring a'partfcular'educationel value climate);

major family income-earner's occupational status, family' income,

number of siblings, available resources, .etc:

The
V
iny

I

lvement of these bioldgical and situational variables'

\ with inequality (Falk, 1975) is illustrated in Figure 1.
.

,

I °

\\ Structuralinequglity refers to a constraining opportunity structure
i

thatmay a fect subsequent processes,and'educational outcomes (cf.

Jenc s et al 1942:Ch. 5). In a number of instances, the biological
a

.

and situational fattors hold no inherent relevance for education,

bilt when they are fused with structural meanings, .conditions such as

ctural inequality: emerge. /

%Besides structural inequality, Peter B4:.au and his associates-
_11

(1956 have stressed the relevance'of the basic socioeconomic rgafii-
s %'

.t
o
/
$

zatiori of\a society on occupational, plans, but its significan4
. .-

s

\ 'transaends the occupational boundaries (cf. Falk, 1975). One example

. :

of this phenomenon is the educational prerequisites for certain
'

,...,' -$ . ,,-, .

jobs. Within a highly differentiated occupational structure,\

educational prerequisites. are intended to.represent -a certain leVel

of competency prior'to entry into a specialized .job. Another

L ,

example is the increasing diversity of educationei cptiong presently

.a.
- ,

openo,the individu41. _Youth now have a wider variety of

alternatives aVgilable,to them relative.to educational options past
61

high school graduation..

w.

4

rr.

9 1.
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In sum, the bidlogical and si uational attributes of the, youth

'are inputs

relevance.

determines

forMation

in this 'systems procesSdueto their structurally defined
,,

The information accorded tthese ittributes,largely

subsequent systemic processes. Any consideration of the

of. educational plans which neglects these factors is

obviously oversimplified.
S.

Intervening Mechanisms (Throughputs)
r c,

Socialization Prjpessea. The informationa flow from the

structural to the personality level is channeled through the prdces-

ses of socialization. Succinctly stated, socialization involves

developmental changes inpersonafities,-thrpugh communication; in
A

4, A
emotionallYsigpificant relationshiphich are shaped by social

I

groups of varyingscdpe (Elkin and Handel, 1972:28). With reference

to educational plena', a number_of these emotionally significant

relationships have been,empirically doc*Mented in the literature.

Those, with whom we interact have been dichotomized as, either general

hers are those individualsor significant others. Significant

with whom there exists a strong emot'ion attachment, while general
. ,

others are less emotively attached. Iis the former which is

of concern .here. Parents (Kahl, 1953; Boidatv 1960; Herriott, 1962;
*

.'Rehberg and Westby, 1967; Karidel and Lesser, 1869; Carter, 1972;

Rehberg and Hotchkiss, 1972; Alexander and Eckland, 1974; Picem and

Carter, 1976), peers, (Kahl, 1953;,Haller and Butterworth, '1960; ,

HeriOtt, 1963; Alexander and Campbell, 1964, Krauss, 1964; Mcpilland
.

Cdiemani 1965; Slocum: 1967;_Kandel and LesserM969; 6-rter.,1972;

25

O
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\
Alexander andeEckland, 121974; Picou-and Carter, 1976), teachers

.

s.)

(Herriott, 1963;.Alexanderand Campbell, 1964; Rehberg and,Hotchkiss,

1972; Carter, 1972; Alexander and Etkland, 1174; Picou and Cater,
oh.

1976) ,and guidance counselors (Herriott, 190; Alexander and Campbell, 1

. :.

.1964'; Rehberg and Hotchkiss, 1972) are among those,hpvinga

significant influence on the formation of educational plans. Each

of these, socializing agents wields a different!tyPeand degree, of
rN ,

influence upon,a youth depending on the role refationship,and the

expectations involved in.the situatibn (cf: Bertrand, 1972).

J,
0

.
Ofcourse; interaction.with these significant others is,not the

only facet'd socialization. !Anofher key aspect of socialization ip

modeling, which refers to the emulation orthe behaVior of some

significant,
-
other (Kelly', 1952; Merfon', 1957; HerriOtt, 1965;

1

Woelfel and Haller, 1971;Picou and Carter, 1976). With referende

. to eihcational,plans, elope friends are commonly'titeegi,,rOle

models. Without a doubt the individual learns inforMation necessary-
(

U
1_,

,--

to function within society through countless other experiences', but
,,,,

_.

these examples involvingtommuAication and.mddeling are nonetheleasN'

trucial to the development of.edupational Plana.

-

Self Concept.' The development of the "self" is the outcome of

.., ,

socialization according to George HerbereMead (1934). Although u
. .

..,

.
.

.

. ,
, r

the "self"_tan be ,viewe&as an output within this, framework, it
.

. .

. .

also serves.:)-Ss sa mediating ,influence on educational plans when

thelafter ts taken. as an output. The formation of a self concept
,

.

) ..

is a Product of the development-of the pergonality and isdefined,

as. that organization, of qualities that an individual attributes to

,

Or

r.
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t z.

himself (F nch, 1972:246). Even such basic qualities as sex and

race are refldefedin a self concept and the social meaning attached

to them has to be learned. Obviously, the relationship, with

socialization is important, for it isothrough these processes that

information is transmitted. Inforniation from all of the antecedent

structural'factors mentioned in the previous section is included in

a self concept. An indilidual,ia aware of his/her race, sex, region,
1

.

social Origin, etc. and this awareness results in two other components

within this system which bear upon the formation of an educgtional

plan. The first component is a mental ranking.pt hierarchy of

possible educhtional plans in terms of desirability and the second

,

Component is a perceilied reality of the situation. ..
via .:------'

Hierarchy of Desirability and Perceived Reality of Situation:

This hierarchy Sr le 1 of desirability of educationpl options is I

the next Outcome of t is informational flow (see Figure 1). The
1

indi..vitual will compose mental ranking of educational options

n . .

in - terms of desirability which is Contingent upon anticipated
. lk

\.
.

tewards and ease of attainment. But more than this, the rankingtis
:,

t,
I

contingent on the. self concelk and a perceived reality of the
4.

s uation and will result/ in a' consideration of the possible

, .

educational options agaisavailable information about the self.
f

Due to struttu 1 conditions,.this perceived rea11.4 situation can
t /

'

i ,be'expected.to vary tweee.sOcial groups and theref\o e to some .

1

degree, sp would educatipnal plans.

A

4

,

a
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Output and Intera:tiiii-With Other "Opee-Systems

After formulating and confronting this mental hierarchy the

- ma.

youth will selectively choose, through a compromise piocess (cf.
.

Falk, 1975),* rticular chdic0e from among the educational

possibilities. For one particular person, it may be graduate chool,

for anothe :nay be vocational-technical training; but whatew

-it is, it represents a developmental choice in contemplation of

,, info on which is.passed down through a systemic flow.

A final condition which may bear heavily upon any educational

choice is3 information from other outside "open" systems (Bertrand,

1972:96). An / "open" system accepts and responds to outside inputs

such as inforlaation and depending on the nature of theinformation,
.

arrations in the perceived'reality situation may result. For

example, if a youth desires to get married Pearly in life and have

a large family, he/she may curtail his/her plan for education,

0
and in reciprafal fashion, pursuing

,

certain marital and fertilit plans
A .

educational plans may'curtail

r

(Matthews and Tiedeman, 1964).

In other words certain "trade offs" or exchanges among career plans

may have a bearing upon educational plans. For example Psathas

(1966), Alexander and Eekland (1974) and Falk and Cosby (1975) have
, . ., ';, - .

p ..,-.,

suggested the potintiel relevance Of marital and fertility, plans

. .;,.::

on this process. .. ..

Methodological Considerations of `tile
Theoretical Framework

On of the purposes_of this study was to develop a theoretical

framework and utilize 4 in an evaluative capacity. To this end

-1

23
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the framework must have a methodologica l application an d systems

theory offers some advantages on,this very point. A logical

temporal flow is postulated between the systemic components.

Furthermore, this framework permits a causal specification of the

various factors to be made. The temporal nature of the information

flow and the specification of the variable6.enables certain factors

to be viewed as dependent oh others. In the present research, the

antecedent structural. factors are independent variables; the inter-

' yerting mechanisms are AePendent on the structural factors, but

independent relati4 to their effect on educational plans which is

the final dependent variable. ;

4.
1

* .

Path analysi (Ddncan, 1966; Heise, 1969; Land, ,1969) enables

such a causal chain .to be empirically examined (see Chapter V).

The structural fariables are treated either as exogenous variables

or as sample c aracteristics. For example, social origin (Sewell

and Shall 196 a; Bayer,\1969a; Sewell et al., 1969; Picou and.
.

Carter, 1476)is usually treated as an exogenous'variable, while

residenc 4Sewell*.q al., 1970; Picou and Cater, 1976) is commonly

treated as.i sample characteristic.

Indirect measures of iocializati h have been iewed as

mediating or intervening 'ariables in most previous models of
4

educati af plans (see th6 foilowingchapter) while'the development

of the s if concept has been largely ignored due to the conceptuft
. .

. , .;,

and methodological Problems.
3

HducatiOnal Tans, as an output, is
;

\

,4exander and Eckiand (1974), in a retest of the\Sewell and

Shah (1968a) hypothesis, did employ "ACademic!Self Concept" as an
esvening mechanism and found that the variable did not success-

fully 'fully' predict educational expectations.

29_ , . \..I.

1

1
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treated as a dependent variable, the result of a cumulative process

of the aforementioned factors.,

The only major methodological difficulty of systems theory is ,

the relationship of information from other "open" systems.

Specification and temporal or ring problems inhibit the role of

this source of information st instances.(cf.,Schoenberg, 1972).

But overall, the theoretical framework lends itself quite adequately

to most methodological issues.

The logic uhderlying the systems framework can be readily

observed in several previous models of theformation of educational

plans. Path analytic techniques have enabled r4earchers to trace

the informational flow from antecedent ktructural inputs to

educational plans. In the fpllowing chapter, several of thee

models are reviewed to point out this informational flow And to
a 0

provide a basis
qt

for a proposed model to, be. tested empirically.

, ,



O

CHAPTER'III

REVIEW OF EXISTING MODELS-OF THE FORMULATION.'
OF EDUCATIONAL PLANS

Since the onset of causal modeling"ihsociolo67',.several

theoretical models of educational plans have been formulated. It

is the intent in this chapter to review

to emphasize contributions, limitations

several'of the'se models

and trends.. The models

covered by no means exhaust all the existing ones, but rather

exemplify the direction this research ,domain bas taken. Eachfmadel

.

presented contains certain .alterations and modifications over the
.

previous one(s) and therefore they are reviewed chronologically.

Another purpose of this chapter is tb demonstrate the applicability

.of the theoretical frame4Ork to several existi4 model's of the

formation of educational gans. '4 propOsed mOdel<Wtich draws

heavily from these previous Models as well as framthe..theoretical'

. _

framework will be piesented at the end of the chapter.

Models of Educational Plans

The Sewell and Shah Model

c

, .1 a,

William'Sewell and Vimal ghah..,(*8a) developed a theoretical:

.
,

.
. \

model to show.%the.direct and indirect, nfluences that socioeconomic
'-,-.

,,status 4asured intelligence and parehtal,encouragement have on,
. .,,

c , . .. , .
.

-, : . .

college plans (see Ffgure 2). According to the model, predetermined

social-structural and. psychological variables, i.e., socioeconomic

status and measured intelligence, directly influence college plailp

-
20
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SocioecOnomic
Status.

Ps

Figure 2. The Sewell and Shah Model of the Formation of College Plans

25

1

Female, path. coefficients in parenthesis.

. ,

'Sources Sewell and Shah,.1968a..567.
.

32

Plans



1.

22
.1/4'.

as 4-ell as perceived parental encouragement which in turn, also

_influences college Plans' (see.Table 1). Thus, for example, youth

d

from Higher gocial class origins are more likely.to aSpires.to

higher educational goals than arechildren of lower social class

' origins Partially because of greater parental encouragement to:do

.
so (Sewell and Shah,19158a:560)..% This contention was supported by

4

the rather sizeable path qoefficients'(p = .34 flits males,' .1) =.:41

for females) between perceived parental encouragement and'eddca-

, tional plans of Wisconsin youth. In total, the model accounted.
/ .

for.437%"qf the variatio in college plans for males and 41% for
I

females. The pa,th coeificients.for virtually all of the hypqthesized

paps were impressive, ranging from p = .24 to p = .34 for males and

p = .16 to p = .41 for females.

In light of the theoretical framework presented in the previous

chapter,. the antecedent structural variables (or inputs) in the

Sewell and Shah model were socioeconomic status, intelligence and

sex of the responder The first two of these were treated. as

exogenous variables in the path model and the last one Was treated

as a sample characteristic. Kibcialization measure, perceived'

parental encouragement, was th throughput mechanism and'the final

output was college plans (a dic otomous option). The temporal'flow

was logicallogical and in basic accordance with the theoretical framework,

but several of the variables were somewhat nebulous and. incomplete:,

FOr example, the-variable "socioeconomic status" was based.on a

weighted combination of father's occupation, parental education, an

1

ear
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11

estimate of the funds the family could proVide if the student were td

attend college, the degree of sacrifice this would entail for.the

family and the, approximate wealth and income status of the youth's

family (Sewell and Shah, 1968a:564). Although adeqdately measured,_'

this term could have been disaggregated to illuminatd' component
' .

eOcts.
4

The intervening mechanism implies socialization but

. : ,
was limited to perceived parental encouragement, thus leaving open

,

the contributions of other socializing agents. Finally,, college

plans, the dependent variable, was dichotomous, thereby ignoring

,

other post-high school educational Options which are available in

contemporary American society.
.

Otherwise,thIs model established a lOgical Precedent for

subsequent modeling attempt4land demonstrated that perceived parental

. encouragement is a significant intervening variable between social

background, intelligence and college plena. One final note, very

similar sex - related processes of college plan formation were found

when this model wag used but these comparisons are questionable
- w

because comparing path coefficients between two samples-confounds ,

differences in the variances of the variables being considered

(see Schoenberg, 1972):

The "Wisconsin Model"

(The second theoretical 'model' to
,

educational plans, was the so7called

A
4 / In an

effects of

a positive

e developed 'relative to'

isconSin *del" of status

.

, r,
. .

other,, artidle Sewelr,and Shah (1968b)' 'did focus on tt'ie

parental. education on educatiohal,aspfration and found

significant relationship, .

36
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attainment (Sewell et al., 1969; Sewell et al., 1970). 'Although not

addressing educationa l aspirations
5
as a final dependent variable;

, .

a subiodel-whiO does so can be extracted to provide a marked

improvement over the Sewell and Shah (1968a) model. As depicted in
0

Figure 3, the variables employed in this model were socioeconomic

status, mental ability, significant others' influence, academic

performance awl, level of educational aspiration (Sewell et al., 1969;

',Sevefl.et al., 197,0) . The major improvement reflected in this model

- -

.over the Sewell and Shah model (1968a) was that'the variables used

we re measured more.pretisely Socioeconomic status, significant

-

&hers' influence and level of educational aspiration Wreall more

etficiently" measured. Academic performance was the only new

variable incorporated and was found toproduce a strong positive

effect (p.,= .32) on significant others' influence and adderate

influence.(p =, .22) on level of educational aspiration (Sewell

et al., 1970). -

-,Theoretically, for Se*Tell and his colleagues, the rationale
A ..._, , _. . .

underlying the hypothetical specification was as follows. The

influence of mental ability'onacademic performance is important

, - ifk' ,
because significant others base their expectations on demonstrated

. . r,
. .

abilities as they see them in academic performance-rather than ii

c.

the less obvious, indications of,mental ability (Sewell et al;,' 969:

. .

,
. ,

454 Sewell et al., 1970:1015). Besides academic

.

performance,
. 1

5
With this second model, the dependent variable was recondeptual-

ized thereby necessitating a change in terminology.

4'
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Figure 3. The "Wisconsin Model" of Level of Educational Aspiration
Formation,

n

Socioeconomic
Status .246

.826

1
Signifcant 'Others'

Influence

0

Academic

Performance

'Path' Coefficients for Total Sample

Source: Sewell et al., 1970:1023
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socioeconomic status should have a direct bearing on si Meant other

influence because the higher a person's socioeconomic atug, the

.higher will be .01e socioeconbmic,status of those with whom be'

interacts and the more like33,

accordance with the individual's status position (SeL\et Al., 1970:

1015).

ey will be &(elicit expectations

By definition,. significant others Ire those persons who exert

'the greatest influence upon the youth and therefore,..a youth's level

of educational aspiration should-be'fairly consistent with the status

level expdcted of him or exhibited to him:by his sign ficant others

(Sewell et al., 1570:1015), The othdr path to level f educatidnal

aspirations was that from academic perfoimance. The researchers/

(Sewell et al., 1970:1016) 'admitted that the moderate-sized path

coefficient (p = .218) suggested that perhaps al6ther mediating

factor such as self conception of one's ability accounts for this

finding, and,the systetis frameWork specified in the previous chapter

lends support to this contention.

Overall, the model is consistent
.1

the preceding chapter Wee Tahle 2).

41- -

with the rationale outlined in

The structural liarlables.given

consideration were socioeconomlc status, mental ability and residence.

Again, the first two were treateds exogehous variables in the

path. model and the last one (a situational variable) wag created as

a sample characterispic. The informational flow was mediated by

significant others' influence and academic performanCe, and concluded

with a level of educational aspiration. Six causal paths were

39
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h poOesized and together

e, levels -of educational

Wisdenain melee,

In support of Sewell`

they accounted for 31% of the variance id-.

4spiration for the total sample of

6

and Shah's (1968a)-majorcontribution, the

path coefficient from significant others' influence to leVei. of

educational aspiration was quite sizeable (p.= .508), thus recon-

firming the utility of ,socialization type measures in models oteduca-
,

0

tional plans. Another finding of importance was the applicability

of the model to respondents from a variety of urban and rural

residential backgrounds. Although the direct comparisons of the

path coefficients between the residential categories Were question-
'A '

`able (cf. Schoenberg, 1972), the within - category fiility was. confirmed,'

,nevertheless. ,

On a critical note, although a spectrUm.of significant

othes was included than in the Sew

use of a cumulative significant her index masked specific social-
. .

izing influences (see Hauser, 1971). Furthermore,'the socioeconomic

, .. .

.
. _...-. . .

and Shah model. (1968a), the

.4 .
t status elements were also aggregated.

.

The Bayer 'Model

Soon after the fir`

a

"Wisconsin Model" (1969) has been published;

Alan, Bayer (1969a) presen ed a recursive, path model which indi a

new, but prbblematic, va able not previously utilized, as an

f

independent variable infl

id question was,marital p

encing educatiOnai aspiratio e variaple'
- - .

anOexpected a e at marriage) and mediaeed

. .

the influence of aptitude'anksocioeconomic status on educational

aspiratIOna (see Figure
A

. !



though Bayer (1969a:239) did not address the theoretical

. implications of this type specification, he nevertheless concluded
.,..., _

.

. -
1

.

\

i.

-,

that a previous study (Bayer, 1969b' was,"Seggest4ven of a passible
. . ,

strong independent influence exerted by m rital plans on educational

aspirationst -But..,in that previbus'stUd (Bayer, 1969b), the causal

t '
relationship was reversed and Marital plans -.was dependent on'

educational aspirations.

The systems framework::posited in,thh preVioUs chapter, whi,3:e mot

addres, ingomarifal plans sPecificallYdoealikke a.-provision'for an

outside informational flow from interaction with other "opal!" systems
, -

I .

(Bertrand, 1972).But Specifying such a uni- directional influence.

. is tenuous &t, best and 'making an flundebatable"
'6\

timoretical argument

is next to.impossible (cf. Schoenetg 1972)

. This is not tosuggest'tbatarital and educational plans

'not intimately aSsocia:equite

,(1965a; 1969b) sUpArts-such a re

influencof bothexogenons,yariables (socioeconomic status

the conteary-and Bayer's work

lationship,
7

Additionally the

and

are

,aptitude) orieducatiOnal plans was further supported for both

ut like,the SeWell-and Shah model, direct comparison of path

coefficientsinproblematicicf. Schoenberg; 1972). For males, the

path from socioeconomic status to educational aspirations was .228

sexes,,

0
"' 6

liefee (1969) stressed that a major assumption of path analysis
.

.is that the causal laws governing the sykem are established,
sufaciefitly to speoify.6e.oausal.priorities among the variables

.-in a way that is undebatable.

Some more recent attempts (Carter, 1972; Kirtlin, 1974)
. .furtlig document a relationship between marital plans and

. 0
educational plans.

41
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and for females it was .250: For the path from aptitude to educe-

'

tional aspirations, the coefficients were .435 and .301 for males

and femal.esrespectiVe*. __Using_FrojectALEHT_data,-approximately______ _=.-
. _ ,7,3

40.t of-the variative lai-the dependent variable was accounted -for by_

,
. . ..

, ,

.

theihree.predistOr variables, .-

But overall, the model was limited by a number of weaknesses.

"Socioeconomicstatus" again was not disaggregated, there were no

socialization measures and the variable specification was problematic,

but the intuitive appeal of marital. plans was nonetheless important.

.P'' \
The Woelfel and Haller Model

cting.,to theoreticalyand-methodological shortcomings of

previous work, Woelfel and Haller,(19711 presented a non-recursive

..model which, to Some degree, was concerned with educational

aspirations. The non-recursive feature of the theoretical model
4

4.
waa designed_to elaborate on the attitude formation process with

reference to educatibnal aspirations. . ,-.....
..- ,, .

, .. . .

The authors Charged that previous researchers had not detected

the egact significant others which are important,, exercizing
. . ,

influence over the attitudes of individuals, or measured their
)k.

expectations for the individuals in queition, or compared these
. .N ..-. '. ...,-

expectations withothet,. variables of known effect on the attitudes,
.

. ,

. . . , f .

.f anof youth ( Woelfel d Haller.,1971:75), Their research addressed
, .

these ibeudi.'

Theoretically, tk Woelfel and Haller model, like the others,

assuaged that structural factors influence the kinds of significant

4 2'
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others.to which ego is exposed and the kinds of information that those

siOtificant others'comMunicate to ego; and that information, along with

what.ego.cai observe from his, own activities (self-:reflexive), Provides

the- basic carpus-from :which he-sets his attitudes { Woelfel and Hallef,

, .

1971:76)., That information is evaluated in terms of its consistency
. e

v
with previously accumulated information and results in the new attitude

!

LWoelfel and Haller, 1971:76)4

T6 address this possition, the Woelfel and Haller model posited

that father's occupation directly influences significsitothers'
.

mean educational expectations. Besides father's occupation, signifi-

ciant others receive feedback from an individual's academic performance.

which is assumed to provide a basis for expectationS. Significant
4

others' expectations were specified as influencing educational

aspirations, which also receive feedback information from academic

perWmance and are utilized in a self reflexive process (cf. Mead,

1934). Finally; educational aspirations were viewed.as influencing

academic performance.

This complex array of relationships, wile providing an

excellent example of systems feedback; was eta isticall problematic

(see Land, 1971; Henry and Humman, 1971). Furth more, although
.

4

the model provided a more extgnsive conceptualizat 'n an measuremenx

of significant others' influence, father's occupation sole
.

axogenous structural influence that was, included.

4

o,

The Ficou. and Carter Model

Recently, 1icou and Carter (1976) have detailed a mare complet

model of significant others' influence on educational plans (Figure

3



-

a

-7-

S

Figure4. The-Bayer

F

t

0

Model of the Formation of Educational Aspirations

Female'path coefficients in parenthestes:'

Source: Bayer, 1969a:242.
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Figure 5. The Woelfel and Haller MOde1 of the Formation. of Educational Aspirations
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Figure 6. The Picou and Carter Model'of the Formation of Educational Aspirations
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Congruent with most previous research, this model linked structural

factors to educations. plans via one behavioral intervening component

(grades) and an array)df Cbcialization directed measures.
8'

The

exogenous

education

structural

structural variables were father's education, moth'er's

and father's occuAtion with residence as an added

(i44 .e., situational) sampletcharacterietic. Besides

disaggregating social origin into these three components, the use of

multiple encouragement measures was another significant contribution.

Perceived encouragement of parents, teachers and friends were all

examined separately as "others" who hold actual expectations for egO.

This socalled "definer" influence was contrasted with another

socialization variable--"peer modeling"--to tap another dimension of

othersinfluence (Kelly, 1952; Merton, 1957; Herriott, 1963;

.Woelfel and Hailer, 1971). Overall, the logic of the model paralleled

that of the systems framework presented in. the previous chapter.

In its entirety, the recurgive model accounted for 41% of the

variance in educational aspirations'.for the total sample Of Louisiana

youth. The influence of the peer modeling variable on educational

.#
aspirations for all the residential categories was statistically

significant (p'<.05), thus demonstrating the plausibility of this

alternative socialization influence. Furthermore; additional

credence was added to the earlier findingWith the "Wisconsin Model"

(Sewell et al., 1970), that the basic relationships are, applicable to,

a variety_of different'residences.

8
This model; overall, is very similar to a theoretical model'

. .

deVeloped by Nancy Carter (1972) to,study the effects of marital

status and sex on a.soCial -psychological model of occupational status

attainment.'

4 7
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0 ,
A Systems Model forthe Study of Educational Plans

,

The logic underlying the theoretical framework of a systems
. .

approach and the previously reviewed models of educational plans,

provide a rationale for developing 4 causal model of-the formation

of educatibnal plans. The model that was developed is presented

schematically in Figure 7. It is similar, in many aspects, to a

number of the previously formulated models, but differs slightly in

several important ways.

Following the sociological "truism" that structur 'factors are

important determinants of,tocializatiop patterns and\th development

'of a personality, the exogenous variables include fath r education

motherla education (B), and the major family income - earner's

. olupation (C). Most of these variables corres?ond to the variables

:

utilized by Garter.(1972) and Picou and Carter (1976), with the
1

exception of father's occupation, which is reconceptualized in
- .

model as major family income- earner's occupation. This conceptuali a-
.

.tio -includea those cases in which the father is absent,oVs'not the'
it

major income - earner in the family. For certain analyses, sex (S) is
, . ...; q

.
. :-,:. ,,.

also included as a categorical epenoue'vaiiable. ? ,

The intervening mechanisms are four perceived encouragement

variables (D, E, F, G) and a peer modeling variable,(H) conlstent

,with Picou and Carter's (1976) findings. In addition to the three

perceived significant others (parents, teachers and friends),cili
.

by Picou and Carter (1976),,

Herriott, 1963; Rehberg and

additional variable.

guidance counselor's influence i(cf.
4 \

Hotchkiss, 1974) is included ah'an

48
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re 7. Causal Diagram of a Recursive Systems Model fot EstIthating the Effecti of Social
Origin and Significant Other Influence on Marital Plans,,Fertility,Plans and
'Educational Plans

4."

Social Origin

. ,

Significant Other', ) MaritalFertility
Influence

01111111111111MON.1111111111111_'440=--,111111110=-Ank
---11--'1"1110"---411..--.

1011111V111.1

rcr4.*.

ad
Educational Plans.

f-

t U V W
aThe variables are: A = father's education, B = mother's education, C = income earner's

occupation, D = perceived parental encouragement, E = perceived teacher's eficouragemeit,
F =perceived guidance counselor's encouragemehi, G = perceived friends' encouragement,

x y

H = close friends' college plans, I = marital plans, J = fertility plans, K = educational
plans. .
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Bayer's (1969a) work, although riddled iiith specification,
4

problems,'nevertheless posed a viable questionWhat is the

,relationship of .marital plans. to educational plans? Fertility,
. .N

'

plans (cf. White, 1974) are an equally plausible variable to be

considered. 'Both marital and fertility plans represent future

considerations which may have a bearing pn educational plans.,

Excluding these variables omits a potential source,of influente

and therefoie marital (I) and fertility (J) plans along with

, educational plans (K) are included as dependent variables.
9

The

rationale,underlyingthis specification is that, although a uni-

39

directional influence cannot be plausibly defended for any of the

three varialtes, nevertheless all.thmee.can be temporally specified

as occurring after the social origiand socialization variables.

'In this'context, associatiolial measures can be employed to give an

indication of the interrelationship Fong the three.

t An immediate limitation of.this model is the lack of mental

ability and acadeMio'performance variables. This is not an

oversight but rather a liMitation imposed by the data utilized.

Nevertheless, the proposed model represents a cumillative effort to

incorporate,a wider spettrum of potential variables than has been

the ease previously. The following chapter is.devoted to a review

of the empirical literature on the relationship of sex to the

dependent variables included in the proposed model.

9The research supporting the influence of social origin and
Socialization on marital and fertility are not reviewed in this
study.., For 4;good review of literature on fertility plans see
White(1974) and for marital plans, see Kirklin (1974).

".
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CHAPTER IV"

"REVIEW OF EMPIRfCAL LITERATURE ON THE RELATIONSHIP
BETWEEN SEX AND THE FORMATION OF EDUCATIONAL PLANS

ItIls'apparent that there exists a substantial amount of research

on educational plans and their determinants.
10

Several theoretical

models of'the formation of educational plans,' two of which were

directly compared between the sexes, have already been presented. This

chapter reviews the empirical literature which has examined the

trit4

4 relationship between sex and the formation of educational plans.

in.basic accordance with the theoretical framework, the literature

.

is reviewed so that each conceptual area is examined as to its direct,

and indirect relationship with educational plans (see Table 2). Thia
e'

chapter is concluded with five hypOtheses'whi0 are based upon the
.

literatuip reviewed.

Social Origin 'and the Formation of Educational Plans

A cons1stent finding in theresearch on the formation of educe -
,

timal plans is that youth of higher social origins are more likely to

desire or expo higher educational levels than are youth of lower,

social origins. A direct positive relationship between these two

4e
variable sets appears in analyses of both males and females, yet the..'

, ,-_,

relationship appears to be, somewhat stronger for females than for

males. That is, feMale educational plans seem to be more clOsely
.

0
. .'

tied to ascribed social origin Criteria.' Sewell anoU Shah °(10684;''''
.

.

10
For a cumulative bibliOgraphy, see Kuvlesky ana'Reynolds

(1970) .
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. Summary of Selected Empirical Literature on Sex and the Formation of Educational Plans

by Variables in the Proposed Model'

endent
bles Significant Other Influence

Dependent Variables

Marital &,Fertility Plans Educational Plans

Origin

bles

Sewell & Shah (1968a)
Sewell & Shah VB.968b)

Carter (1972)
Rehberg & Hotchkiss .972)
AleXander & Eckland (1974)

1..

fic t Other

uence

ables

tal &
ility Plans

Bayer (1969a)
Bayer (1969b)

Sewel1,i Shah (1968a)

Sewell &'Shah (1968b)

Bayer (1969a)
Bayer (19010',
Carter (1972) , -

'Rehberg &'Hotchkiss (1972)
Alexander & Eckland '(1974)

Bordua (1960)
Sewell &,Shah (1968a).

Sewell & Shah,(1968b)

Carter (1972) t
Rehberg & Hotchkiss (1972)

Alexander & Eckland (1974)

Bayer-(1969a)

Bayer.(1969b).

v
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. , : .

.

1968b) support this basic contention of a stronger fema e relationship

by xather sizeable associational, predictive and cross- abulary
.. A

measures, even after controlling,for the mediating influence of

parental encouragement. In explaining this finding, Sewell and Shah

(1968a:571) reason that the effects of sex-role expectations are such

that female educational aspirations are getterally lower than those

of males and are somewhat more sensitive to socioeconomic background.

Alexander and Eckland .(1974:680), in a recent retest of the Sewell

and Shah (1968a) thesis, pub§tantiated their findings and likewise

suggested that possibly sex-Aole socializatlen may be important in

accounting foi these differences.

Stronger relhtionships between social origin measures and

educational plans for females than for males were found in three

otber-atudies (Bayer, 1969a; 1969b; Carter, 1972). Theenly

.crepaat<iiading was by Rehberg and HOtchkiss,(1972),' who imind a

slightly,larger fifth-order partial correlation for males (r = .33):

than fOrrgles (r = .26), but the slightly male advantage was left
. ,

.

uninterpreted by the authors.

Virt4014. all of the research on the relationship of social
9

origin to educationalplans, regardless of the sex of the sample has

Shown a moderate to strong positive relationship (Sewel et al.,*

19570ordui, 1960;. Mcbill and Coleman, 1965; Bbyle, 1068; Rehberg

and Westby,. 1967; Sewell and Shah,.1968a, 1960; Bayer, '1969a, 19.6.9b4

-

Set'well et al., 1969;'1970;>Woelfel and Haller, 1971; Carter, 1972;..'

Rehbeig and Hotchkiss, 1972; Alexander ,and-Eckland, 1974; PiCeu and:

,
. Carter, 1976). But meet researchers have acknowledged that the'

53
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,

influence of social origin on educational plans is indirect and

is mediated by socializatiOnvariables, particular,

'cant other: 'influence»

. -

This leads_ to another consistent finding which seems to lie that

.43

the higher a youth's social origin,.thegreater the amount of

significant other encouragement. .Hailer and Fortes (1973L;62)
. _. .

re on that a youth's sociallebrigin sets limits not-only on the pool,

of significant others,but also oft the nature of their orientations

and expect4ti -ons. OverwhelMing supPbrt.for this assertion has been

previded by the literature.:,(SeVal and Shah, 1968a; 1969b; Sewell

et al., 1969; 1970; Woelfel'an0 Haller, 1971: Carter, 1972; Rehberg
o

.4

and Hotchkiss, 1972; Alexanoier and Eckland, ;944; Picou and Carter,

.1976). This finding seems tf. hold for both males and females,

.

although perhaps in absolute terme,the amount Of encouragemente.

slightly-favors.Malea.

In both of their studies, Sewp11 and Shah (1968a; 1968b)

examined perceived parental encouragement, as intervening between

social origin and educational. aspirations:and they 'found highly

0,

significant' relationships among the variables. Although theauthors

conclude that

encouragement

the effeCt of socioeconomic status on parental

'is greater for girls,than for boys, sdch a direct

strong positiVe associ!ions

comparison of path coefficientiastatistically problematic

(cf. Schoenberg, (1972). Nevertfiele'S,'

were observed within sePar,e analyies. Furtheimore, perceived

parental encouragement was roundrto mediate the direct effect of

L social origin,ori educational aspirations.,

U

A
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gfarter,(1972); likewis , found sizeable positive relationships
=

1111*between social origin and hree significant other influence

variables, again, f. ng neither sex. Rehberg and Hotchkiss

(1472)'found slight but similar zero-orden
correlations between,'

socioeconomic status and parental, teachers' and counselor's

educational encouragement. 'Ann interesting finding was that wittlin-
/

.

4
.models fareach'sex,.the

influence of socioecodmic
status was.

. .

greater for counselor's
educational encouragement than for the-

remaining. two signifidant other variables.,
.

Ina more recent articIa. which incorporated sex as an
411,

exogenous "dummy"
variable,,Alexander andiEckland (1974) found a

"trivial" negative conseqUence'of being female on parental encourage-
vent, yet, a "trivial"

advantage 'of being female on peers' and
, ..)

. . .0
teachers'' ipfluence.' Comparing unstan dized regression coef- ----1. .

r
.

14ficienteo!for the effect pf socioeconomic status on significant other. ,

, 4nfluence, ,those for females were significantly larger than for
'YIP°

&
1'

les11 OverallOthe research supports the intervening role of
-

signiticantathenencouragement and the positiVe
relationship betweenf

% - -
.social orig the various encouragement measures, yet

0
sex t.

differences,
.

e ially those derived from direct cnoarisons'of
.

path coefficie are some*hat unclear.
/

e,ff
,,

1.

11AleNxander and Eckland (1974:679) admit that there is no,

ke

'formal statistfcai standard for imputing
substantive impor de tothe 'between sex differences in

coefficientsjHowever, dif e ncesof approximately .14 Oegreater,between
unstandardized(regressioncoefficients were considerecOgignificant.

.\

. . $-
b.
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Significant Other Influence and the
Formation of Educational Plans

In this second section the research ;.ThiCh examined significant

other influence and 'educational plans will be reviewed.' As

mentioned in the previous discussion, a number of different signifi-

cant others have been identified and examined as to their potential

infliNnce on educational plans. Parents, peers, teachers and

'guidance counselors are the specific socializing agents wild have

received the most attention in previous research. Underlying the

ioncept significant other influence is the assumption that the

more encouragement toward a certain educational plan an adolescent

perceives, the_mve likely he/she,wili.be to express a definite

intention to pursue it.

Of the four primary significant other groUps, parental encourage-°

went has been analyZed most extensively.' The relationship between

parental encouragement and educational plans has been well documented

in the literature for variety of'sample.(Kahl,,1953; Bordua, 1960;
so.

Herrioti: 1963; RAhberg and Westby, 1967; Sewell and Shah, 1968a;

1968b;Kandel and Lesser, 1969; Carter, 1972; Rehberg and Hotchkiss,

1972; Alexander and Eckland, 1974;-Picou and Carter, 197 3.:Bo rdpa

(1960), discovered that the greater college orientation of males was
' 4rw

-"substantially reversed" when parental stress was controlled, thus

implying tie significance of parental influence.12 Additionally, he
. .

f2'.
Sewell and Shah (1968a:501) caution that Bordua's conclusion'

shotIld be_viewed with reservations because he did not control for
all variables simultaneotsly.

/. .
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redominance at high parental stress levels

and a female predomin e more at lower stress levels (Bordua, 1960:

269).

Sewell and Shah (1968a) found that parental encouragement

accounted for roughly one -ourth of the variance in the college

plans for boys and about one-third of the variance for girls. The

findings in their second article (Sewell and Shah, 1968b) added

credence to this strong relationship, although the zero,-order

correlations were more similar between the sexes.

.Carter (1972'), along with Rehberg and Hotchkiss (1972), alsP

observed similar positive associations between the two variables

for both sexes. Carter (1972) also found "similar", i.e., not

greater than .10 difference, unstandar dized regression coefficients

for males and females.

Like parental encouragement, peer encouragement is another

. variable which has proMpted considerable research. While a Sub-
.

ttantial amount of research has focused on this relationship

1953; Haller and BkitterWorth, 1960; Herriott, 1963;Alexander and

C'ampbell, 1964; Krauss, 1964;'McDill and Coleman,, 1965; Kandel and

Lesser, 1969'; Carter, 1972; Alexander and Ecklanut J.974; Picou,and

Carter, 1976),'aex-comparisons or investigations of the effecit of

sex are limited. For unmarried Wisconsin females, Cartei (1972)

,,found a zero-order correlation coefficient of .375 betWeen friepds'

educational plans And the respondent'sAollege plans, while for

unmarried males,: a larger correlatiptOr = .457) was observed.

57
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In their analysis of. the effect of sex on this process, Alexander.

and,Eckland (1974) uncovered a "trivial" advantage of being.

,

female on peers' college plans, thus questioning any sex-specific
.

advantage.

The third significant other variable, and one which is directly

tied to the educational institution, is teachers' encouragement.

As was the case with other encouragement measures, teachers'

encouragement has been demonstrated to have a pos#ive relationship

with educational glens. This positive association has been found

in all three. studies which have addressed this relationship with

emphasis on sex. Although unsrandirdized regression coefficients!

;did not significantly favor either sex, Carter (1972) did find a

somewhat stronger zero-order correlation between teachers'
- . .

encouragement and college plans for unmarried WiscOnsinfemales

,(r = .414) than for a Similar sample of males (r = Rehberg

and HotChkiss (1972), in concurrence with the previous findings,

found similar moderately large correlations between the two

variables; but after controlling-for a number of related variables

the correlations attenuated from .45 to AO for males and from .43

to .08 for females. Although teachers' encouragement is no doubt,

important, especially inconsideration of their role in education,
t

perhaps their influence is not as important as that exerted by

parents and peers. Sex, according to Alexander and Eckland (1972),

exerts an inconsequential main effect on teachers' influence.

58
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Also specifically related to the educational institution.are.

guidance counselors, yet their influence on educational plans has

been excluded in much of the previous research on significant other

influence and differences relative, to sex. It is interesting to note

that the one major study (Rehberg and Hotchkiss, 1972) on he
t. .

relationship between these two variables hap pointed out quite

sizeable zero-order correlations which did not reduce to triviality

after controllingfor a barrage of other related variables. Rehberg

and Hotchkiss (1972) found zero-order correlations of .54 for

females and .4 for males between the variables and fifth-order

1.

partial correlations of .23 and .17 respectively. For both males

and females, the path,coefficients to educational expectations

from'conniiidit'S ednaiiiinal..advi6e.i4ere.apprOXimately .25--the
.

largest f the-significant -other, variabl'e's.
I.

- ;

in the liEeratuie, tA,,p significant other variables all
. ,.

,, . . .

exhibit a'positive association with and influence.on educational,
o t

plans but at the same time do not inordinately favor ei er sex.'

Their utility in understanding the formation of eduCation 1 plans

as intervening or mediating variables id, important and the

I

implications of their effect on policy issues is substantial:

Marital and Fertility Plans and The
Formation of Educational Plans

6

.In this final review,section, the focus is on the relationship

between marital plans, fertility plans and their assoolation with

educational plans. Marital and fertility plans, as future'concerns

for the youth, may restrict or promote certain educational plan's.: ,

59 .
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The literature-on this relationship is scant, yet what 16 available

suggests a differentia1 association with respect to sex.
4'

As for the fdrmation of marital plans, Bayer (1969a; 1969b) found

that socioeconomic status produced a moderate positive influence on

desired age at marriage for bothsexes. However, no specific research

has been found concerning the formation of fertility plans. Bayer

(1969a)found a zero-order correlation between marital and educational

plans of .3efor females but only a .157 correlation for males. The

positive association suggests that the more iducation a youth desires,

the more likely he/she is willing to defer 'marriage until a later age

or.vice versa. "ohs zelai

females in view o

shy appears ,especially significant for

.

r coefficient. Subsequently, Bayer (1969b)

reconfirmed this relationship by finding a .457 female correlation and

a .289male correlation. Another added contingency is fertility plans.

No specific literature pertaining to fertility plans and educational

plans,relative to sex has been located so this aspect of the research

is exploratory in nature.

Hypotheses

The previouS review of literature can be summarized as hypotheses

which are consistent with the theoretical framework presented in

the previous chapter.

Hypothesis 1

Social origin will affect significant other influence of both

white males'and white females, This hYpothesig is derived from

GO



-

50

4

the logic and findings presented by Sewell and Shah (1968a; 1968b),

Cartdr (1972), Rehberg and gotalikiss (1972) and Alexander and Eckland

(1974). The influence exerted by the structural social origin

variables on educational plans is hypothesized to be channeled

through the intervening significant other variables. -
ti

Hypotheses 2

0 Social origin, and significant other influence, in combination,
. .

will affect educational plans of both white males and females. The

research which pertains to the formation of educational plans has

r'
overwhelmingly supported this hypothesized relationship (see Sewell

& Shah, 1968a; Carter, 1972; Rehberg & Hotchkiss, 1972;

Edkland, 1974).

. Hypothesis 3

nder &

Scial origin and significant other influence, in combination,

will affect both marital and fertility plans of white males and

females. This hypothesis is basically exploratory although

Bayer M69a; 1969b) provides some basis for this relationship.'
t

Hypothesis 4

Marital -mAi fertilit1 plans will be related to educational

plans for both white males and females. Again Bayer's (1969a, 1969b)

findings suggest this association is operative. However, this

hypothesis is also largely exploratory in nature.

Hypothesis.5

Sex will affect significant other influence, marital, fertility

and educational lans .research presented in, this chapter
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suggests twat sex may be important in accounting for the formation

of educational plans. Alexander and Eckland (1974) have provided

some sdpport for this hypothesis. Thenumerous cross-sex comparisons ,

that have been reviewed imply that sex is a significant variable in

understanding the process of forming educational plans.

Summary

That portion of the literature which specifi ally deals with

the relationship of sex to the formation of edu ational plans has

been reviewed in this chapter. While some variation appears to

exist between the sexes, no systematic variation was uncovered.'

From the theoretical framework and the literature review, five

hypotheses were ptesented to spell out the relationships between

the vaiiablei reAtive to sex. Methods and procedures to test the

hypotheses are elaborated in the next chapter.

o'
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CHAPTER V

METHODS AND PROCEDURES

The aim in this chapter is to present the methods and

specific.procedures employed in addressing,the issues pertinent

to this study. The chapter is divided'intO three sections to

address these concerns.- The first section focuses on the nature

of the sample. This .is followed by sections devoted to the opera-

tional definitipns of the variables and the analytical techniques

utilized

The Sample

.Data being utilized in this study are taken from a larger

,investigation known as the Southern Youth Study.
i3

Since, the

overall project is an,extensive longitudinal study, the sampling

"procedures used inhe present study are the result Of earlier-

satpling guidelines, Overall, MO waves of information have been

collected inthe study: the first in 1968 and a follow-up in 1972.,

Although exclusively 1972 data are utilized in this'study, it is

necessary to consider the original (1968) sampling framework to

Understand the sample selection. A

e
13
The data are from Projecti121.1R of the Louisiana Agricultural

Experiment Station and the United States Department of Agriculture
cps Research Project S-81, "Development of Human Resource Potentials .

,

of Rural, Youth lathe Soutfi and Their Patterns of Mobility." While
the total project encompasses six Southern stiltes (Alabama, Georgia, a
Louisiana, Mississippi, South Carolina gnd Texas), the data being
examined in this study are confined to Louisiana.

52
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The goal of the research in 1968, was to obtain a representative

sample of rural high School youth in Louisiana. A proportionate,

stratified, random cluster sampling technique was employed. The

procedures folloWed in selecting the sample were as,follows: (1) the

state was stratified.by four geographical areas to represent the

four quadrants of the state which differed somewhat in their social

and economic characteristics. Moreover, each quadrant was relatively,

homogenous in its socialiend economic traits compared to the others;'

(2) clusters (or schools) served as the sampling unit. Within each

quadrant, between four and six schools were selected randomly from

nonmetropolitan parishes to obtain black and white students

p oportionate to their enrollment in nonmetropolitan schools within
,

the state. A total of twenty schools--13 white and 7 black- -were

selected for the entire state; (3).senior studentp in thes643/s

were designated as respondents to correspOnd with the cohort being

studied in the other states participating in the.project.

In 1972, data were to be collected from seniors in the same

schools as in 1968. However, this could not be done in each

instance because of certai changes in the schools, i.e., public
A

school integration and the establishMent,of private academies.

Overall, only four of the original 20 schools--three white and one

black -` -were substantially tile same As in 1968 and two had been

closed. These four'unchanged schools, the 14 other integrated one's

still'open, and two private academies were selected as the sampling

units. In 1972, 798 students completed the questionnaires which

were administered by researchers, from the Department of Rural

64
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Sociology, Louisiana State University. For the purposes of this

study the data set was restricted to unmarried white high school

seniors, as the addition of cross-racial categories would add a

further confounding structural complexity to the issues already

in question. Therefore, the sample' silt was 419--208 males and

211 females.

A modified 18-page version of the 1968 S-61 Southern Youth

Study questionnaire was utilized in May, 1972 to collect data by

y

A
means of group interviews, The instrument utilized is included as

Appen'dix A.

Operationalization of the Variables

There are 13 variables which were considered In this research ,

and certain groups of these were utilized as various measures of a

par. cular conceptual area. Therefore, prior to any analysis,',

$

operational definitions are stated to insure that the conceptual

_areas were adequately reflected by the measures-employed.
. 4

r Social'Origin Variables
.

The first three measures were conc4tualized.as social origin

variables. In essence, social origin describes a youth's back-

ground characteristics which may have an impact on subsequent
0

development. Measures of a youth's social Origin included in

this study were fatherteeducation, Mother's education and the
c

major family income-earner's occupation. Operationally, these

are defined s follows:

t



.55

Father's Education (A) - Determined by the respondent' indi-

cation of highest school grade completed by his Eather. Responses

, were one of the following nine options:

1. pid not go to.school
2. Grade 1-7
3. ,Eiglith grade,
4. Some high school but'didet graduate

0
5. -Graduated from igh ,school

6. Went to vocat onal school after graduating from
'high school

7. Some college, but didn't graduate'
S. College graduate_(4 years)
9.' Don't know

Mother's Education (B) -Operationalized in a manner identical

to father's-eddtation.

Major Family Income-Earner's Occupation .(C) - Determined by the
*

response to the question - "What is ,the main job held by.the major

Loney earner of your home?". The specific occupations were coded

ac cording to the Duncan Socioeconomic index (Duncan, 1961).

Significant Other Influence Variables

The second group of variables ,relate to socialization influences.

Althought.it would be naive to even suggest thattaocialization is

measured directly, nevertheless, the variable` are analyzed as

indirect. measures. More appropriately, this set of measures refers

,to "rierceived\significant other encouragement to attend college"

. .

and close friends' college.plans. Five measures are used and they

are operationalized as follows:

Parental Encouragement(D) r De ermined by a response to the
A

following 4tatement: "fn general, Lye your parents:"

,GG A



. 56

1. Strongly discouraged you from going td college.
2. Discouraged you from going to college.
3. Neither discouraged nor encouraged you about going

9. to college.
4. Encouraged you to to to college.
'5. Strongly'encouraged youto go to College..,

v..=,

Teachers' Encouragement (E) - Operationalized in a manner

identical to parental encouragement.

GUidance Counselor's Encouragement (F) - Operationall,zed in a
. .eN.

manner identical to.parenkl encouragement.

Friends' Npouragement (G) - Operationalized in a manner
.4

F

.identical to parental encouragement.
1,104

c

"Peer Modeling (H) - The last socialization measure refers to

the "modeler-definer" distinction mentioned earlier (Kelly, 1952;

Woelfel and Haller, 1971; Picou and,Carter, 1976); and is oiera-

tionalized as a response to the follo7aing statement: "Are most of

your close friendi:"

1: Going to college

O. Getting'jobs, probably not going to college

,O. Going into military service

`The last two response categories'are collapsed thus Creating a'
,hichotdmous variable which will be employed as a "dummy variable"

(cf. Blalock, 1972:498-502) for inclusion in the regression analysis.

_Marital, Vertiiity and Educational 14ans

Thg dependent variables in this research are classified, into

two grOlps. One of.these is referred to as "c4reer contingencies"'

and the other is educational plans. 'bue to the specification

problem cited earlier, a temporal 'arrangement of the variables is

67
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problematic; yet their tblationship cbith edutationak plans is

;014' '.

theoretically salient.' The two career contingencies to be examined

57

are marital 'plans (desired age at marriage') Wet-fertility plans
,

(desi,red number of.children). Operationally,461pwailables

were defined as'.follows:
,

Marital plans (I) - Determined by an open response to the

question: t "At what age would you like to get 'married?" The actual

age reported.served as'the code, howevey4 the ages were collapsed

for X2 analysjs. the .categories .are:

18 br less
19

20,

21

22

23

24:

' '25

26, or older.

Fertility plans'(J) - Determined by an open "'response to the
k

question: "How many children do you want?" The actual number of

children repprted Served as the code, however, the numbers were

collapsed fo4 X2

0

1

2

3'.

analysla. The categories are:

5
. 6

7 or more.

The other 40408ent'variable and the primary focus of this

study was edudational plans and this `refers to the amoun,e,of

68
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desired schooling the yonth wishes to pursue.14 Operationally, it)/

,vfiriable is mearred as follows: P
-

Edudational'Olans (X) - Coded as the response to the question

"If. you 6ouldl as muchschooling as you desired, which of the.

t , .

following would you .do? , .
fk .'''

.

I. Quit sdhool,right.now.
....,2. Complete high sChOoli '. .'

3:. Complete a Vginess, commercial, electronics,
or some oth i technical program after finishing

.
high sOhoial. AL.

. . . Graduate from a junior,Nbllege (2 years)..

. . . Graduate from a college or 'university--

6. Complete additional: studies, after graduating from

a,college or-university.':e.
r -, . 1. -. .,

The.linal variables considered in this research are sex,and
(..,_

% -... .

race of the respondent and tAliaormation iihs obtained in the`4 , ' ,

,( \ ,
p.

biographical section of the survey 'inttrumen:t.
. ,t '

As should be , obvious, several of t easure are problematic.

. The variables which,heve been referred to aociali ties'''. are not

direct measures, but rather are an individuhl's per8 ptlo pi'encour-

agement to attend college and whether or no t most of tli ra4pdent's
.

4 3 '

friends are going to college. 11,evertheless, All the measures ,

employed have been utilized before gnall oldtaltintultive
k . ,

relationship with the conceptu alizations they ofesg to imeasure.

,1*

14
The term_neducational plans" is utilized because( of the,

inclusiveness which theterm suggests. The common distinction V
between a pirations and expeetatiohs (cf. Khvlesky and Bullet/ 1966)

0 is . avoide because, although the questions, employed to addmags this

. distindtio are available for educational, and fertility prInctions,,

they are not, included for marital projections', Thus, it is difficul4

to say whether the question pertaining to marital proSectione is ,

exclusively an-aspiration'or an expectation, if injgct, there wag .

..-t- a distinctionin the mineof the respondent. Therefore,' all three +.

are. referred to as"plans" because_the broadness of the term avoids
.

i,%..: the.problematic nature of the age at marriage projection. ..
. A

i,. fa:
;4' #

*

,:.

1
4

c.
: - , ..

;, ,

$
6 9 il;

0

0

t-.
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Analytical Techniales

111.

The hypotheses specifierin previous discussion will be

I

59

tested in several ways, but the major analytical technique will

be jath As mentioned in Chapter II, this technique

,provides a viable,means to analyze temporally specified variables

related in a causal sequencaN
-

'The Technique of Path Analysis: -Path analysis (Duncan, 1966;

.

.Heise, 1969; Land, 1969) probablybeSt exemplifies the-recent trendi

in empirical social research.here are a number of advantages in

using path analysis beyond the more conventional statistical

procedures; however, the most. iM",p6rtant attribute is theoretical

salience. By explicitly stating theoretical propositions in terms

f struetural e4uations, the researcher is able to tie theoretical

and empirical considerations together. Thus, a path model is a

set of structural equations which are linked together to represent

a thdoretical model. By no means does path analysis prove causation;

however, it does enable a researcher to ascertain the relative

influente of various independent variables on a particular dependent
w

. J
variable. Statistically speaking, ,this influence is determined by

,

V ,,

. the amount of change in a dependent variable for each unit change

4 ,

in
C

an independentvariable. Beta,weights (or,slope estimates) are

used to indicate this avenge. By standardizing these weights, path

.
'coefficients are obtained which enable the relative influence of

4

severaliadeOendent variables on a particular dependent variable to

be deterMined. But to maximize the techniquel's validity a number

f assumptions must be met. Heise.(1969) has ,reviewed the necessary

,

CI

rt
i qt.
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assumptions which pertain to a linear, recursive path model and

summarizes them as follows:

1. In the system of interest, change in one'variable must

always occur as a linear function of changes in Other variables
.4

(Heise, 1969:44):

4

2. The s tem of concern must not contain any reciprocal

causations or fe back loops; that is, if X causes Y, I cannot

. affect X either dired.tly or through a chain 6f other variables

.(Heise, 1969:45).

.

3. The ,causal laws governing the system must be established

sufficiently to specify the causal pribrities among variables, in a

way that is UNDEBATAALE (Heise's emphafs)_(Heise, 19ovi52).'

4. The disturbances of dependent variables must be uncOrrelated-

with eachother or with the inputs, thui it,is necessary that

(Heise's emphasis)'systemanputs are entered'exilicitlyjnto

analysis (Heise, 1969:56),
- .

. )

5. The usual methodological assumptions involved in multivariate

4
regression analys s must be met. These are: interval or ratio

,

measurement; indep ndentrsaMple units; homOicedasticity (i.e., variance
. , ,

must be similar-among cases of the system variables); the sources of

variation for each variable in the system must be sufficiently diverse

OW
so that the correlations between the variables are not extremely large

in a' solute magnitude (multicollinearity) and of Course, reliable

OP

measurement (Heise, 1969%57).

71
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Despite these restrictions, regression is a relatively robust

'statistical technique and slight violations should not overly

jeopardize the research (see Labovitz, 1967; Heise, 1969; Land, 1969,
.

Bohinstedt and Carter, 1971).

The structural equations which comprise the path modtdepicted

in Figure 7 are :15

PDAA + PDBB + P DCC + pew
(1) D

(2) E D p;lievPEAA PEBB + P ECC +
. .

'(3) F = PFAA "FBB.+ PFtC + PFusu

(4) G o
PGAA + PGBB PGCC + PGtet

(5) H PHAA + PHBB + PHCC PHses

I

(6) .1=
PIAA + PIO t PICC + PIDD + PIE4 + PIFF PIGG

PIHH + PIzez
t

.(7) J=p
JA
A+p

B + PJC
C+13

JD
D+p E+p

JF
F+p

JG
G+

H + pjyey

(8) K
PKAA PKBB

pKcC +
PKDD

+ pKEE + pKEF -1-13KGG +

a p
KH

H.+ p
Kx
ex

Given the fact that there are 13 over-identifying restrictions,

correlations mostb6e posited among the error terms. Therefore, es, et,

e'U , e
V

and. eu are all intercorrelated as well as'e
X

, e
y

and.e
z

0

/5
.The term pvl is the effect of variable X on variable Y. For

Rath analysis "p" is utilized instead of "b" (beta) yet both'refer
t9 standardized regression coefficients. 'Sex.(S) is fftt included
in these equations°.

, -
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From these equationi, path coefficients (standardized partial

regression coefficients)
16

will be obtained to determine the amount

.

of change in the dependent variable for each standardized unit

change in the Independent variable:

To ascertain the relationship between marital, fertility and
'

educational plans, first-order partial correlation coefficients will

be employed. A partial correlation yields a single measure summarizing
.

the degreenlationship between two:variables, c9ntrolling for a

third (Blalock, 1972:435-437).17 Also, multiple correlation coefL.*,

ficients will be obtained to ascertain the relationship between

educational plans'and marital and fertility plans taken together

(Blalock, 1972:454- 58).181972:454-

Technicui2gfo assessing the Effect_ of Sex. 'of the pureo'aes

of this study was to examine the effect of sex 9n educational plans

16
The "path coefficient" is a standardized partial regression

coefficient and is derived ftam-tbe formula pyx = by (s/sx) where
pvy the path coefficient; bvy = unstandardized regfespion coeffi-
dent; s =stapdard aeviatiorof the independent variable X;_s =

U -standard deviation of the dependent variable Y.

*17
The formula for the first-order partial'

r
IJ.K

= r
IJ

(

r
IK)

r
JK) .

r1-rIK2
/ 21-r

JK

18
The formula for the multiple correlation is:.

-5

No.

r
I.JK = r

2

IJ
+ r2

IK.J
(1Y2

IJ
.

PIP



and to investigate the processes (if any) through which male and

63

female youth differentially formulate these plans.

Chi-square tests )(2) will.be utilized to compare frequencies

between the sexes: The chi-square test is an appropriate test that
1110,

can be used whenever a researcher wishes to evaluate whether or not

frequencies which have been empirically obtained differ significantly

from those which would have been e ected if there was'no hypothesized

difference (Blalock, 1972:275-287).

The difficultcomparison'is between the =le and female path

models. For comparing effects between samples, path coefficients

(standardized regression coefficients) may be misleading because

differences between standardized coefficients are confounded by

differences id the variances of the variables being considered

(Schoenberg 1972:90). In other words, path .coefficients can be
. .

used dilly to compare the effects of independent.vaiiableson a

singlerset"of data (Schoenberg; 1972:4-5)..

.

4 However, by including Sex as an exogenou
ec

.---

ummy variable"

in the appropriate structural*eqUaiions, a slope estimate can be
. .

-:-

. t b

obtained and the direct and indirect
.

consequence of being male or

female on a particular dependent variable can be ascertained and

adequately compared against the other independent variables (see

, " a

Blalock, 1972; Ale er and Ecii1W01\1974)°. For the equations

males were coded the.arbitraty value,of ; and females the arbitrary

value of d.
. .

K."

, . .
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In sum, the hypotheses presented in the previous chapter

will be tested using Louisiana data from the Southern Youth Study._

9

To evaluate the theoretical.model, path analytic techniques will

be used. The results of the analysis dire presented in the next

two chapters.

(5

1

0

id



CHAPTER VI

ANALYSIS AND INTERPRETATION--PART I

The purpose of the next two chapters is to analyze the data

in light.of the hypotheses presented in previous discussion. This

first analysis chapter is divided.into,two sections, the first

restricted to a male sample and the second, to a female sample.

The applicability of the proposed model for each sex is ascertained.

The first four hypotheses presented at the end of Chapter IV.are

tested, for both malts and for females. A summary..of the findings is

provided at the end of the
it,

chapter.

Analysis of the Model of the Formation of Educational

Plans for4i,Males

In th section, the hypothesiied relationships, as specified

in the fou h chapter, are tested for mates. Thus, the section is

divided into four parts, each directed it a specific hypothesis.

-K -

Social Origin and Significant Other Influence r

It will be -recalled that the first hypothesis stated that

the soci4i' origin variables will influence oraffet the signifi-

cant other variables. By examining,the zero-order correlation

coefficients presented in Table 3, the linear association between

these, two sets of variables can be determined, thus providing one

basisforeyal.uatingthecausalpaths.Overall,ofthe.15 specific

relationships, 14 were positive. This finding suggeststhat the

65.
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le 3. Zero-Order Correlations, Means and Standard Deviations .of Variables in a Recursive Model
of the Formation of Educational Plans: Males (N=143).

es
a

A

.513***

t
B C

/

1.*

86*** .331*** --

.222 ** .178*, .107

-.092 .028 .022 .342***

.113 ,146 .001 . ..469*** .522***

.190* .227 .220** .453*** .433*** .372***,' --

.368*** .359*** .1:52 .213*** .232** '.332 *** .350***

-.018 .064 .011 -.184* -.168* ,7.021 -.159 :006

&.024 -.164* -.129 -.020 -.047 -.054 -.139 -.086 , -.287***

.309*** .307 * ** .190* .451*** .244** .357*** .440*** .368*** -.154 -.012

4.517 5.132 -36:084N, 3.986 4.049 4.049 3.671 .601 23.042 2.850. 4.259

.

1.891 1.620 23.008 .888. .790 .899 .829 .491 3.146 1.302 1.433

e variables are: A = father's education, E. = mother's education, C =.income earner's occupation,
percErved parental encouragement, E = perceived teachers' encouragement, F = perceived guidance
selor's encouragement, C = perceived friends' encourbgewnt, H = close friends' college plans,
marital plans, J = fertility plans, K = educational plans. ***p 5.004 **.001 < p .04
1 < p < :05.

4
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variable sets are related in a unidirectional pattern, i.e., as
L

social,originjncreases, significant other influen e increases..

But for the most,part, the associations were rather w ak.

Turning directly to the regression analysis, th ame weak

relationships were observed (see Table 4), The coefficient of

determination (R
2
) indicates thamount of variance in the

dependent variable accounted for or "explained" by the various

predictor variables in the structural equation. The three Aocial

origin measures, together, accounted for only 5.5% of the variance

in perceived parental encouragement to attend college.* None of

4 the three social origt measures had a statistically significant

influence
1
9`on the dependent variable. However, of thethree,

father's education produced the largest effect (p = .175) dh

perceived parental encouragement. .The.row labeled residual in

-*

Table 4, indicates the effect on the dependent variable of all

unmeasured factors. The residual influence on parental encourage-,

ment,- for-,example,-was ,972. :t

Slightly less than 2% of the variance in the next significant

other variable--perceived teachers' encouragementwas accounted

fog by the three origin measures. None of the three predictors

had a statistically significant i:nfluenCe on the dependent variable

and,father's education exerted a negative influence. Th s last

4

19
Statistical significance was determined by testi g the null

. hypothesis for the unstandardized regression coefficient. Sta-

tistical significance means, that the prolLbilily of epting.

the null hypothesis was less than or equal to':05 A
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e 4. Standard Regression Coefficients, Coefficients of Determination and' enduals for a
Recursive Model of the FormAion of Educational Plans: Males (N=143)

determined
iables D F

..,

.175 -.161 .073

.084 .093 st-...131

.012 , .054 -.071

).

.055 .019 .027

idual .972' .990 i. .986

_ Dependent Variablesa
G'

.056

.148

-.150

0

U
.077

.961

.256** -.088 .203 .091

.236** .110 , -.192 - .096

-.025 .) .045 -.117 .032

-.170 .046 .246**

-.176 .043
.

-.006

.167 -.035 .100
49

-.121-.104 .1984-

.050 'P -.039 '.141.

.175 -. ...083 .070 .348

.908 .958 .964 .807

J K

e variables are: A = father's education; B = mother's education, C = income-earner's oecupa-
n, D = perceived parental encouragement, E = perceived teachers' entouragement, F = perceived
dance counselor's encouragement, G = perceived friends' encouragement, H = close friends'
lege plans, I = marital plans,') = fertility plans, K = educational plans.

< .001; **,.001 <'p < .01; * .01 < p < .05.
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finding is particularly difficult to interpret and runs counter to

what was expected.

In a similar fashion to perceived teachers' encouragement, the

three social origin variables, together, accounted for only about

3% of variation in perceived guidance counselor's encouragement,

and one of the variableb=-income-earner's occupation--demonsitrated

an inverse effect.

The trio,of social origin measures did little better in pre-
.

dicting perceived friends' encouragement to attend college: The

independent variables accounted for only approximately 8% of the

variation in friends' encouragement. The,patA coefficient from'

income- earner's'occupation to the dependent variable showed'a note-
,

worthy influence (p = -.150); however none-of.the path coefficients

were statistically significant/

The three social origin variables accounted for 17.5% of the

variance in close friends' college plans which was considerably more

than for any of the encouragement variables. Two of the three

hypothesized paths to cloiie friends' college plans were highly

significant which suggests thg possibility of this alternative

sRcial4tion mode being influenced by social origin information..

F4ther's education had the largest effect, (p = .256), yet it only

slightly overshadowed the influence of mother's education (p = .236)

on the modeling variable.
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In sum, the'first hypothesis was only partially supported
20

for

the male sample, Although the majority of the path coefficients

were positive, thftmajority were also rather small and not
.?

statistically significant. In light of the theoretical framework

and the bulk of previous research, these findings were unanticipated

as they indicate that perhaps social prigin onlypinimally influence

the various significant other measurei,for males.

Social Origi Significant Other Influence and Educational Plans

The second hypothesis asserted that social origin and significant

other influence:together, will affect educational plans. All the

variables in both .conceptual sets were positively associated with

educational plans (see Table 3). This finding, again, shows a

directional pattern. Furthermore, the zero-order correlations were

considerably larger than those reported for the previous hypothesis.

This was especially true fox the correlations between the significant

other variables and educational plans.

Turning to the regression analysis,' 35% of the variation in

educational plans was accounted for by all"the social origin and

significant other influence variables in the structural equation.

For the most part, the various measures did ap,adequate job of. ,

predicting educational plans. As was the ease -for predicting the

t

significant other varfables, none.90he
,

social, origin measu"res

20
There were several criteria utilized"to evaluate an overall

hypothesis relative tolits acceptance or rej ection."-Direction of
influence, statistical significance-of path coeffiCients and

Magnitude of the coeff
Being that there were
lying the-more general

accept,th Overalls4ti9p

14

.10.

dent of determination were all considered.
everal more spe fic (sub)hypotheses upder-

hypothesis, it, we possible to "partially"

thesis.

,
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txerted a direct effect worthy of note. The best predictor of the

dependent variable was perceived parental encouragement (p = .246),

. - 1
. follipwed by percei ved friends' encouragement (p = .198) and close

friendP college plan(p4= .141). This finding was COnsistent,
....,_ .

With that Of most of the previous.research (e.g. Carter, 1

Rehberg and Hotchkiss, 1972; Picou and Carter; 1976). The two

remaining variables--teachers' and counselor's educational encourage-,

ment--surprisingly, did not significantly influence the educational
1, t

plans .of males;

According to the systems' framework, the significant Other
,

measures should channel or mediate.the informational flow provided

by vi youth's social origin. Looking at Table 5, the reduced form

regression coefficients overwhelmingly supported such an assertion.

The reduced form coefficients. were obtained by estimating the

o

equation for a dependent variable by first, including the tbree

exogenous social or4iavariables, then adding the intervening set

of significant other variables. .The total effect of a specific-

origin variable on the dependent variable is thepath coefficient

of the variable the first time it is ent d into the equation, Thus,

as shown in Table 5, where father's edfication had a 'total effeCt of°

.190 oneducational plans, which was statistically significant, the

'influence attenuated to an insignificant .09'with the inclusion

of he various significant other measures. In other word more

ttmLhalfof,the total influence of fatherfeeducatiOnal le4e1 on .

the educational plans of his 6fspring was via the significant
0 , " 1 #

.1" 616 1

-

4 V
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Reduced Form: Regression Voefficionts in Standard Form for a Recursive Model'of the

Formatidn of Educi4onaf Plans: Males (N=143) ,

. -

rident st,

Predete+mintid Variablesa
1 ri

D E F G R

' t
-.

. ./.7 ,I., .084 . Nt, .012 4 !' . .055
. . .

Allt.161 :093 054 , , ' # . .019 k
, 0

.073
,

.101 .071:" : I. 4 , .027'

.056 , , .148 .150. j
. t. , .

'.Q27
4 y ,
.256** . .23** -:02'5 .175

. , , "
. 44

'-:070 .09.8: .005
, . f -z- -

k

-,
* ,boa

,

. . .2* .

-.088 .110 4,, .045 .-.170 -,17b '.167 , -.104 .050 ' ':'.081 :
'',o ..,

'I-;

'
. /- 4 , '

.185 -)216* -..' J": -. Y29" 4: . :056
. . j' . fli .' 4 'Ci. t

. 203 -;192 -.117' .00- ° / ..-043 .-4%035,f tc.039, .070'
. 1

.
, -

.190*. ,192*. . .053

.

,
. ,.128

4091 : .096 .032 .246** -.006 .100 ..198* 4 ';141 .348
r1 \-- . . ,V

..:.: A. ,
,

. - t- f- ,
e variables are:, 4 = father's eduaeticin, B = mother's education, C = income -- earner'ss dedupation,

'perceived parental encouragement,'E = perceived teachers' encouragement, F = perceived guidance
eloes encouragement, C = perceived friends' encouragement, H ,,i close friends' College plans,

laarital plans1 J = fertility plans, K = educational plans. . -

.

p < .001; **..001'<
t

0 < .01; * .01. <1) < .05..--
-

. .

,

.

.

. V.

'4

$ .

ot

,1 "ty '

, .
' '

1

't

1.4

;0'

'12
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other influence variables. This same reduction pattern was'also

present in the effect of mother's-education oh the dependent

variable. The remaining origin variableincome-earner's
,

occupational level--although not statistically signifICant, also

attenuated in a similar fashion. Thus, these findings supported

73

the theoretical contention f the mediating role of the significant`

:other variables.

Social- Origin,; Significant OtheL Influence and Marital and
Fertility Plans ' 4

The third hypothesis, it will berece&d, posited that the

0
social origin and significant other measures will affect marital

and fertility plans.. For the Males, inconsistent findings were

-

observed: Most,pf the zero-order correlations were weak and
. '

inverse for both of these AependeqL.variables (see Table 3). The

average,projected age at marriage for.males was 23 and the average

desired number of children shis 2.85
, ,

Only slightly more than 8 of the variance in marital
,

plans was explainedlikty the eight predictor variables. Turning to

the path coefficients, the largest (albeit not statistically
.

. ,

Asignificant)

influence on marital plans was produced by perceived
.

0- teachers' ehcopragement to attend college (p -.176), followed
r

,

. .
.

v

. $
. ...

closely by perceived parental encouragement (p = -.170). 'These

inverse relationships suggest that the more parental and teachers'

encouragement t ,attend college a youth receives, the younger
i,

will be his, desired dge at marriage. The remaining six variables
. ,

,,,,ii

all exhibited r atively small effects on.tiiii dependent variable.
.

NO.

11

8
44.

14
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`IncOnsistent relationship that were not statistically significant'

also characterized the influence of the predictor variables on

fertility plans: Taken together,'Nhe variables accounted for only

7% of the variance in the dependent variable and none of the eight

hypothesized paths were statistically significant._ However, it must

be recalled that the significant other variables were operationalizedr
so that they were directed specifically at education and thus any

.influence on marital and fertility plans was,necessarily indirect.

Marital Plans,. Fertility Plans and'Educational Plans

The last of the four hypotheses posited that both marital and

fertility plans will be associated with eduOtionalplams. As

shown in Table 6,the zero=bfder correlation between education and

marital plans was inverse (re -.154) implyinnthat as educational

plans increased, i.e. moves towards higher levels of edttcatiori,

desired age at, marriage fecreased. After conttolling'for fertility

plans, -a similar inverse relationship was observed that was.

statistically significant (r
KI.J

= -.164). The next two correlation

y

coefficients in Table 6, suggested a similar, but considerably

weaker, relationship,than. that observed between educational and

marital plans.' The zero -order correlation hetWeen fertility

plans and educational plans, was - .012 connoting' virtually no
CIS

,

association between the two variables. After'controlling for marital, .

N

plans;-'the relationship still remaikaed trivial.,

The final test of this hypothesis was the multiple correlation

between educational plans on the one hand, and fertility andmanttal

416

4

\
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Table fr. Zero-Order, First-Order Partial arid Multiple Correlations
Between Marital Plans, Fertility Plans and Educational
'Plans by Sex of the Respondent

yales Females Total

. *** 4
r
KI

-.154 .367 .093
t

***
r
KI.J

-.164
or

.369. .091

ricj -.012 -.026 -.024

r
KJ.I

-.059 -.046 -.011

*. ***
r
K.JI

.164 .359 :095

Y)

.)

The variables are: K = educational plans, I = marital plan's,
J =fel-tint plans. \

*** p <'.001

** .061 < p < 2101

* .01 < p < .05

.
""

8 0
. 4
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4

plans taken together, on the other. As shown in Table 6, this

coefficient was statistically significant(ricji= .164) which

suggests that there was a strong relationship between the two sets of

'variables; however, it should be pointed out that the significakce of

76

P

the coefficient resided largely with the strong observed relationship

between ma4tal and educational plans. a

Again, this hypothesis wasp

4

nly partially supported; however,

full support was given to that part which asserted an association

between desired age at marriage and educational plans.
.

To summarize the findings; first, the social origin measures-

exerted a small positive influence on both the significant other

variables and educational planN Next, the significant other

, .

variables, with the pcissible exception of teachers' encouragement,

did a:fairly adequate job of both mediating. the effectcof the

social origin measures and predicting educational plans. By and

large, neither the social origin measures nor the significant other
. _

variables accounted for the formation of marital and fertility

plans; nevertheless, at least ma ital plang seemed to be intimately.

associated with the formation o educational plans. These findings
0

lend partial support to the syst ms framework employed as well as

to the applicability,of the theore cal model to rural white males.

Finally, the correlations among the residual effects (see Table 7)

-clidlibt_overly suggest any spurious correlation operative in this

process (Heise, 1969:56-57).

7



4It

e 7. Coi-related Residual Effects for a Recursive Model of the Formation of EducatiOnal

Plans: Males (N=143)

ria lesa
F - J

.371***

.410***

.423***

.576***

.443*** .378 **1""

.112
4.-

.271*** .313*** 11143 * **

9

-.000 .000 .000 -.000 -.000
_

431 -.112 -.091 -.074 -.077 .123

0 1

.038 .043 .022. , .016 -.035 -.111. .089

he variables are D q perceived parental encouragement, E = perceived teachers' encourageme

perceived guidance counselors' encouragement, G = perceived friends' encouragement, H =

ose frlEndst collegeplans, I = Marital plans, J = fertility plans, K =,educational plans.

* p < :DOI; ** .001-< p < .01; * .01 < p < .05
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Analysis of the Model o"f theFormation of
Educational Plans for Females.

Turning attention away from males and focusing exclusiVely on

females, the same model, of educational plans that was tested in the

previous section fOf males, can also be tested for females. There-

fore, in this section,' ike the previous one, the sap four

hypotheses which were derived from the theoretical model are tested.
.10

Social_Oxigin and Significant Other Influence ...

The first hypothesis stated that the trio of social origin

.8

variables will affect the fiVe significant other measures. Looking

at the associational measures presented in Table 8,,positive relation-

ships were observed in all but one of the cases: this directional

pattern was basically analogous to that found in analyzing the male

sample: Fulther, the magnitude of'the correlation was similar to

that observed for males. The i4lication of this finding is that

the higher the youth's social oiigin, the stronger will be eignifi-,
a

cant others" encouragement to attend college and the'more likely

she will bt to have close friends pl ing,to attend-clik.ssiee Of

the five significant other variable perceived parental encourage-

ment and close friends' college,plans demonstrated the strongest

association with the'social origin variables, and perceived guidance

counselor's encouragement showed the weakest.
.

' Examining thecoefficiente of, determination And the path

coefficients in Tible 9, it icsoomes apparent that the three

i0

A
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Zero-Order Correlations, Means and Standard Deviations of Variables in a Recursive Model of

the Formation of Educational Plans: Females (N=158)

bles
a
A 'B'

.520***

. 367* ** s.321***

25***

.217**.

.-17

.087

261***

.119

-.024

.254***

4.696

,'1.934

at ion

.253*** .252***

.130 .100 .262***

-.0024 .073 .362*** :477***

.095 .174* .109 .324*** .330***

.250*** .199**0 .255*** .256***. .277*** :332***

.025 -.005 .020 .058 .158* 210** 457*

.096 .031 - .010 -.027 -.027 .079 -:016 .046

.173* .243*** :343*** .356 ** .356*** .340*** .373*** .367*** -.026

5.127 39.051 3.810 3.924 3.867 3532 .570 20.525 3.260 4.171

1.571 21.139 g .911 .794 ..830 .702 .497-1.668 '1.855 1.327

t ' .

variables are: A =

0

father's edutation, a= mother's education, C = income-earner's occupation,

perceived parental encouragement, E = perceived teachers' encouragement, F = perceived guidance

selor's encouragement, G = perceived friends' encouragement, H = close Wends' college plans,

marital plans, J .: fertility plans, K .= education plans. t**..001 < p; 11% .001 < P < .01;,
- _

1 < p < .05. ':.:
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e Q. standardized Regression Coefficients, Coefficients of Determination and Resi uals for
a Recursive Model of the Formation of Educational Plans: Females (N=158),

determined Dependent Variablesa

iablesa ' D E F - -G

.008

.039

.159

.

idual

.227** .199* .149

.',090 .020 -.095

.140 .020 .048

,.,

.132 .048 :021 .032

.932 !y. .975 .989

..

.984

H I J K

.152 .157 -.084 .064

'..'.139 '-.041 .146 -.012 ,

.098 -.082 .009 .097

-.065 ..029 .157*

-.119 .175*

.127 .002 .102

. .

.179* '.123' .152*

.087 -.051 .177*
4 C

.094 .083 .037 .312

4952 .958 . .981 .82

4e'variables are: A = father's education, B = mother's education, C = income-earner's occupation,
perCeived parental encouragement, E = perceived teachers' encouragement, F = perceived,guidance
selor's encouragement, G =,operceived friends' encouragement, H =close friends' college planse'
marital plans, J = fertility plans, K = edUcational plans: ***p 5 .001; **.001,< p 5 .01;

1 p 5

C
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exogenous measures, especially mother's education and income-earner's

occupation, did not significantly igfluence any of the -eignificAnt-

other variables. The three social origin measures, taken together,

accounted for approximately 13% of the variation in perceived

parental encouragement, with a statistically significant influence

exerted by father's education (p .227). Parental enCOurageineht

to attend college was also affected (although not significantly) by

the family income-earner's occupational level (p = .140) and mother's

education (p = .090).

Turning to the,next encouragement variable, the small coefficient,

of determination (.048) suggests that thethree social origin

variables had little effect on perceived teachers' encouragement to

attend collhe. Father's education had the 005 statistically

significant influence (p = .199), as both mother's education an4

income7earnp:s occupationalleyel p'roduced only trivial influences

on the. dependent variable.

Ticen together, the three antecedent variables explained'

only 2% of the variation in guidance counselor's encouragement as _

none of the three predictors demonstrated a statistically
*4,

meanidgful-influence on the dependent variable. Again, the largest

influence colas exerted by father's education and,

,moher's dducition was Bound to have an inverse relationship.

(p = -:095) with the dependgnt variable.

Only Slightly more than r of the variationin perceived

friends' encouragemtnt was accounted for by'including the three

_ 92 .

. p
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origin variables in the Structural,equation. The largest.effect on
-0

tperceilled friends'encourzigement to attend College was produced by.
.

icome--4arner's occupation (p =-.159): The path coefficients from

. the remaining two social origin variables were both small.

Consistent with the findings for the encouragement variables,

the modeling variable--close friends' college plans--was not adequately

predicted by the social origin variables. The coefficient of

determination was .094, indicating, that less than and -tenth of-the

variance in the dependent variable was accounted for by the'exogenous

variables. The largest, albeit not significant, influence was produced.
O

by father's education (p = .152) followed closely by mother's

eflucation (p = .139) and income - earner's occupational level (p = .098).

As was the case with the male sample, the first hypothesis was

Only partially supported. The consistent positive relationships-

that were observed concur with both the previonp research andthe

theoretical framework; however, the weakness of the relationships

prohibited full support of the hypothesis. Father!s education

appeared'to be the best predictpr of the significant other va iables

and motherrs'education' seemed to be the least important.

.41

Social Origin, Significant Other Influence and Educational Plans

The next hypothesis, it will be recalled, posited .that the

social origin and the significant other variables, together, will

affect educationalhplans. As in the male sample, all of the

variableg, in hOth setswere positively associated with

educationalplans. Not only,Were the,zerb-order correlations_
n

positive,, they were also rather sizeable ralging 'frolk.173 to .381.

iF
. .1

937
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In total, the eight predictor variables explained approximately
/

one-third of the variance in educational plans. The path coefficients,

With one exception, were all positive and four out of the five

'-significant othei measures had a statistically, significant influence

eneducational plans (see Table 9). The strongest impact was

exerted by close friends' college 'plans (p = .177), followe by

a .

teachers' encouragement (p =,.175), parental encouragement (p = .157)

and friends' encouragement (p = .152). These coefficients

emhpasize the important role that perceived encouragement plays,on

femaled' educational plans.

CY

The reduced .form-coefficients presented in Table 10, followed

the basic pattern outlined in the analysis of the male sample.

Again,- the significant other, variables, as predict in the

,theoretical frameWork, mediated the total effect of t e social origin

variables on educational plans. Almost two-thirds of the total

effect of father's education on the dependent variable was channeled

through the significant other measures, and aTlittle over 40% of the

total influence of mother'd education was likewiserediated. The

total effect of the remaining exogenous variable -- income - earner's

occupational level- -also -attenuated with the inclusiOn of the

significant other variables in the regression equation. Once

again, the mediating role of the significant other variables was '

shown to.be important, thus addinglurther support to the

J'
theoretical framework.

94
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e 10. Reduced Form RegressionCoefficients in Standard Form for a cursive Model of the

Formarion-of Educational Plans: Females (N=158)

ndent
ahlesa A C. D

.227**

\y:199*

.090

.020

.140.

.020

.149 -.095 .048

.008 .039 .159

.152 39
4
.'098

.159 -.041 -.050

.157' 7,041
. .

-.082 . -.065

.108 .144 .025 ,

-.084 ".- .146 .009 .029

.178 .026. 149 *:

.064 -.1012. :097 :rsiit,,.

Variables'Predetermin d Variables
R2E. F G H

-.087 .127

-.119 .0,22

.

.175* .102

.132

.048"

.021

cb

.

A

jP32

.094

.018

,

.179* .087 .081.

.017
..

.123 '.051 .037

,,

,.091

, .152* .177* . .312

variables are: A = father's education, B = mother's education, C = income-earner's occupation,

perceived parental encouragement, E = perceived teachers' encouragement, F = perceived guidance

selor's encouragement, G = perceived friend' encouragement,H = close friends' college plans,

marital plans, J = fertility plans, K = educatiolfhl plans- *** p < .001; ** .001 <'p < 01;

1 < p < .05 4
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Social Origin, Significant Other Influence and Marital and
Fertility Plans

the

85

The third hypothesis predicted a sitilar process operative in

tion of marital and fertility plans- -i.e., the social

origin and significant other variables will affect both marital

and fertility plans. As was the case for males, the findings were

somewhat unclear. All but one,of the zero-order correlations

between the eight predictor variables and marital plans were

poilitive, while only half the correlations between.the same

predictor variables and fertility plans were similarly directed.

The mean desired age at marriage for the female sample was 20.5

which was 2.5 years earlier than the mean desired age for males.

Moreover, while the females, on the average, desired 3.3 phildren,

the males desired only 2.9.
v

A. little over 8% of, the variance in marital plans was accounted

for by the. social origin and signifipant,9ther influence variables.

Only .lone variableperceived friends' encouragement to attend

college- -had a statistically significant effedt (po= .179) on a

girl's desired age at marriage. None of the,remaining seven,

variables produced/a meaningful influence op the dependent variable:

Furthermore, as shown in Table 10, the intervening significant

other variab did not mediate the total effects of the social
. "z. '

origin variables on marital plans.
,e*-4

The coefficient of determination for fertili'tr:Plans was

only .037 and none of the eight predictor'variables in the model

.4

It

to

, r .
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pioduced a significant influence on the dependent variable. 'There-
',

,fora, the'third hypothesis was rejected; however, it must be recalled,

that the variables utilized were not adequately conceptualized

, 1 /4

for predicting these,two variable and this hyppthesis. wasl largely

exploratory because of%this limitation.

Marital Plans Fertilit P1 s and Ed onal 'Plans

The final hypothesis ass rted tha ebot marital)and fertilit

plans will be asso iated with ucatiana .The test results

for.th s Ipot\hesi are present: in Tabl 6. Both the zerrrder
4

.

correl tion.(r = 7) and the f rst-order p tial correlatiOn
KID. , 0,

(ria.j= .369) betwee desired age at marridge a d'eduCational.
, .

plans were highly significaqt. While for males an inverse relation-

ship,was observed, for females,a strong positive association between

the two variables wdslound. For females, as educational plans,

increased, their prejected age at marriage likewise increased, yet

the ,direct opposite pattern was observed for males.

A slight inverse

d/

relationship was found between fertility
I

.

'plans and educational plans for both the zero -order correlation

(rm= -.026) and the firstorder.partial correlation (.i= -.OW.' '

, The muitipLe correlation between educational pillrand
,.

.

rital and fertility plane was also highly significadt (r d .359),,
. X.31.

-no doubt, gaining most of its strength from the large association

between marital. and educational plant.'

- That part of the final, hypothesis which was related to tarital
. . . .

.,plan's was overwhelmingly supported while that pait*ich was
. . 4

s': . . ., .

91
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concerned with fertility plans was rejected. Finally, the

87

lack Of

significant correlations among the residuals sqggasts that a spuriode.
e , . ,

,
.

correlation was not present (see Table 11).

, --;

Overall, the findings for the female,model 'eeemed'ver similar
z

1

to the results for .the male model. Several tery obVious differences

st,\

did exist and will be explored in greater detail in the next chapter.

However, the proposed model appeared to aoiecfnately account for `the

4

formation of educational plans forloth sexes. Despite the fact
.

.

. that the formation.of marital and fertility plans was not orted

. , I. :

with
i'

the variables
.
utilized the statistically significant,

tions found between marital and educational plans for both eaml t

suggest the itiportance of marital plans:in the.formatiOn of educe-

tiaaal plans._ If a jauthddes#0i a particular educational goal; it
>

may haVe consequenceohis4* desired age at marriage and vice
4 ',.' , '. .. .

versa. The Opposite findings between'these two variables with
.- . ,

, .
, ,-

respect to
,

-s, ex suggests tbat sex.may have predictive utility in
s

accounting far the formation Of educational
._,--

plane'. This-is,pursued
i.. :,:-"' . .

, ,
_

iq the next chapter.,

.
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le 11. Correlated Residual Effects for a Recursive Model of the gotpation of Educational nails('

FeMales (N =158)- '. .

.0
,

iables- D E 'F G . H I 4 K

i99k

.343*** .461***

AO .312*** .309*** 7-
)

.17d* ...198 .246***\

,.00b -oodi
: .

..001 7001 .005

.

.003' , k-.005 -.016

:306***

000

.o

.01k

.000

.ocif

.012.-

n.

-.341***,

.274*** ,

.

:095

-4

-
-,

variables are residual effects for D = perceived parental encouragement, E'= perceiVed,

!

g hers' encouragement, -F = perceived guidance' counselor's encouragement, G = perceived friends'

uragement, H = close friends' college plans, I = marital-plans, J = fertility plans

educational plans, ;*** 13 < .0014 ** .001 < p'< ,01; * .01 < p < .05
. r
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C'ilA R VII

C I

ANALYSIS AND INTERPRETATIOL-PART II

0 '.

.
,

%
- This - chapter reports on the effect of six on the formation of

. I

*
',

edUcational plans. To pursue' the significance that sex of,the

.

respondent has onthe formulation of such,plans, this Chapter.is

divide d into two sections. In the first section, the dependent

.4 4

variables are,cross-tabulated by sex of resPondent andchi4-square
,.

.

of
I

'' statistics are computed, thus testing 'or a significant difference
-k

.hio
.

.

between the sexes. Following the logiclgfthe theoretic's' frame0ori, in

4,

,4

,s-

4% I

,

the second section, sex is included.aaa categori d "dummy" variable in
...

4 y .

the regression equationd. 'By testing the theoretic lmodel for the

total samrle, the,effect of sex can be ascertained aid the various path'

\
Coefficients can.be compared for any particular dependent variable. It

.-
.

.

.
-

will be recalled that the ast himothesisPresented at the end of

.'
.

, .

,Chapter Ill;
,

'stated that se of the respondent. wili.affect Significant
, -, (

. ,

A i 4 A

otheeinfluince, Marital plans, fertility pleas and educational glans.

''.

r4 . . ,

44

4

. .,

Comparisons of Distributions of tle Dependent Variables in tfie

Model mf the Formation of Educational Plans
4

r

.

In this stOdy,'. there were five variables which relate to sig-

,jv .

nificant others. The fiist of these is perceived parental encouragement'

to attend collegelsee Table 12) and when compared between the sexes, a
. .

statistically signifitant diffetence was notfound; however, certain

. ,
i

differences
.

were present. Lookingiat the frequency distribution it
.

is readily observable thitt for Aprh males and females, very little
. .

"discouragement" from parents wa perceived. Hales had a higher

4'

1
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-.Tabli12. perceived Pgrental Encouragement to 'Attend. College

.Sex of th'e Respbndent: Percentages endiFrequencie

.(in parentheses)
.

v90

"(

.
Perceived

. .

PaKental Encouragement Males

ti

Females. ,Totallit -

As

,

Strongly discouraged

--- 'Discouraged--
a

'-aeither disc6Uragd
nor encouraged

Encoursg 4d

-a Strongly ncouraged
.

Total

N =

\

0:5(1) 0.9.(2).

_

'1;9(4) 33(7)

Zi-.4(57)

32.7,(68)

'37.5(78-)

100.0

56

'99.0
b,

(208) (211)

0.7(3)

2...6(f1)

32. (138)

31.7 33)

32.0(134)-

k.V9
(419Y

x2=8:975; 3 d.f.; p<.089
,

'aCategories cOMhined for'x2.,
41t,

.

101
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0

.1
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, .:- . , ,

.'

\. .` percentage of respondents in the"encouraser and " strongly encouraged"_

categories-than did femeles, Jurthermore, fewer males (percentage7wfse)

selected,the neutral!' category. relative to parental encourageme t to
-

....
'

/Isttend college. Qvergil n;aies,perceived more parental gnaouraaement
4 7,

- ,

r

than didjem4les.

The setond significant other Sariable was erceived teacher

encouragement.. Lilke parental encouragement, the chi-square seatistic°'

IP

. ,

.1 did not. indicate a significant difference. between the sexes; in fact,
. .

very slelar percentages were found (see Table 13). As was the case, .

With the'parenta encouraSenietit measure, teachers' encouragement was
. .

k )

highly unlikely to be perceived as discouraging. Only three out of ky.a.
. ,.

. \
.

totalrespondents indicated that t ey had perceivedtheir tea rs as '

4 .

"discouraging" or "Strongly disc() raging" them from attend

. There was no'statisticall significant difference between the
..

. * ,
, V

Sexes rega s perceived guidance counselor's encouragement. Again
..1

4%"--....
very few res ndents indicated.discouragi g advice and as was the ease

.

.

1

, 4
.

,with parental encouragement, roughly one-third of the respondents for

both sexes fell, in each of the' remaining three categories (see Table

14)., Oyer 60% of _the rural youth sampled irificated that counselors had

. .

"encouraged "strongly encouraged" them to attend college. This

closely parallels the finding.for perceived parental and 'perceived,
o.

. .
ty

,- .

- .
. a

%
teachers' encouragement.

i

Although not statistically significant, the distribution of

perceiVed friends' encouragement showed certain marked differences

. .. .

' 'between thesexes see Tablej5). Again, the "discObraged" and
r.

.

iG2
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Table 13. krceived TeAghers"Encouragement to AtteAd College by

, l'ex of the Respondept: Percentages, and .Frequencies.

,-., .

(in parentheses) , g '

.,f

O

1

S

t

92

Perceived ,

Teachers' Encouragement

StronglY'disCouragee
.._ . ,

Discoufagee

Neither discouraged
nor encouraged

Encouraged

Strongly encourage

Total

N =

.

N
Males ,Fedales'

0.5 (1) * 0.0(0) C

0.15(1) 0.5(1)

31,.2 (65) 346(73) .

99.4(82) 380(82)

2'8.4(59) .26:1,(55)

loo.a

(208): .

.,

.*-

Total,

0.2(1)

0.5(2)

i/Y
32.9(1 8)

39.1(164)

27.2(114)

100. 99.9

(410)

x?=.916; 3 d.f.; p<.823

6egOriet combined.fOi.:x2.

0 1

103
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Table 14. Perceived Guidance Counselor's Encouragement to Attend

- " , College bySex of the Respondent': Percentages and

'Fre4nencies (inaparentheses)

.

.

Perceived Guidance ,
.

,

.
.

.

Counselpr's Encburagemenl! 'Males : Females Total

Strongly disCourageda 1.0(2) 0.0(0) 6.5(2)\

DiscOurageda 1.6(2" 1. (4) 1.4(6) N,

Neither discouraged
nor encouraged. , 34(71) 8.40 ) 36.3(1.52)

Encouraged 29.,3(61) '..-9(63)-) 2' 124)

Strongly encouraged 34:6(72) 299(63) , 32:12(135)
A

0`a

T
,-

btal 100.0 100.1 , 100.0 \, ,
ii.

- - ,

N= (208) J. (211) ,(419)

- x2=1.269; 3 d.f.;.p<.740

aClego ca ined for X2.

. A
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Table 15. Perceived Friends Encouragement to Attend College by.

Sex of the Respondent: Percentdges an' equencies
(in parentheses) .

Perceived
' Friends' Encouragement .\,Males FeMales Total

,
Strongly discouraged

1

0.,

Discourage

Neither discour
nor encourag

EncoUra4ed

Strongly.encourdge

Total

,N

1.0(2,1 1.4(3) 1.2(5)

24,9(6) 0.9(2) 1.9(8)

39,9(83) .49.8(05)- /44.9(188)
N, TN,-

if
M.

41.3(86) 379(86) 39.6(166)

104..9(31) 10.0_4(21). '12.4(52).

100.0 .100.0 '100.6

(208) (211) (419).

X2=5.386; 3 ef.; p*OrA444;:'

acategorie combined for e.

4

105

c.7

I, I

0

-r
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A

"strongly discouraged" categories containe, very, few respondents, bUt

4,

95

the 'strongly enc uraged" category also co tgined fewer,respondenta

'(percentage-wise), OW was o5served for t :other encouragement.
. i

,

, x
.

. ..* '., , $ 1
.0 0

variables. Forty,peLtent/Of the melee an k% of the females *kdicated
. ,, 4)

/ *
, .

,..
f. .

isv ' .

that their f4ends.had neither discoutage nor-encouraged them to

,44

lb
attend :toile

In SUM, here was not,.s. Significant difference found between the 4
. . , '.t

. .../.,,
. sexee

v
foi-any of the our.signfficaat o er encouragement variables.

, i
,

!,

4 consistent finding t roughout all fon of ehe tables was
,
that

, .f ,, ...

'practically no one indicated that hqshe had been given "discouraging"
,,

I

. . ,
(..

;,...:
. : ,

or ."strongly discouraging" .adiCe. Advice Was to achieve, not "not

L

,

1.4....,

1 ' I 4. r, . .-
-.

athieve." ., ,-:

, .. ,,

The remaining gnificantother.variablesr-close friends' college.
' i

friends'

flans- -did not exkihitta significa9k difference between, the Sexes.

The between-sexes distrib ons were' almost identical,(4ee,qable

:,,

A little more than half of both the males and. the femalearindicated
.

-'s'
.

', e
4,_-4-4

th'ilt their Cloie'ffienda Were gniOg'to college,
;.

Thus, it appears that sex was not an overly eigqificant variable
'It

I I 1.

in accounting for differences significant other variables. At
,

. , is . .L- 6 s
I 4,

. . ... . .7.- ,

least when using chi-square te#9,,, the sex hypothesis was not supported.

The next set of variables:contains the three final dependent
-

-

variables in the proposed =II. The .ftrat of these was marital. plans

aid, ea would be expected from:the findings iresented in the prOpus

chapter, the was a highly, significant.differenCe between males and

, e

females. -Looking at Table 17;. it becoies apparent .that most females
ki 7

desired to 'arr)t at age 22 or younger.

106.,

'Roughly,85% of the:feiales had'

I'
4

*
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Table 16. Close Friends' College Plans by Sex of the RespOndent:,
,,eicentages and Frequencies (in parentheSes)

ti

/

c

I '

"Close Friends'

College Plans . Males Females Total !.

Nbt going to College.

Going tocollege

,,.

Total -

45.2(94)

54.8(114)

,

1.0.6(92)

56.4(119)

44.4(186)

55.6(233)'

100.0 Ipo.o 4
100.0 ,/,-----)

....-

- ,-

I.,

-14--i, (419) %P..

,

I

(208) (211)

I

-

x2=1.0730 d.f.; p<740
.

t .

a

Pr

A.

-1.01
#

0,0

\
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Table 17. Marital Plans (Desired Age at Marriage) by Sex of the Respondent:
Percentages and Frequencies (in pareAtheses)

,
4

Desired Age
at Marriage Males .

18 or less 2.1(4)

19- 3.7(7)

20 15.3(29).

2 21.2(40)

10.6(2b)

23- , 10.1(19)

24, 6.3(12)

25 16.4(31)

26 or er 14.3(27)F

TO 1,00

N 189)

Femiles
I

Total-

15.1(31) 8 9(29)

13.2(27). 8. (34)

22.9(47) . 19. (76)

22.4(46) .8(86)

441.2(23) 0.§(43)

3.9(8) -6.9(27)

3:4(1) 4.8(19)

6.3(13) 11.2(44)
a

1.5(3) 7.6(30)

. -
';

99.9 100 .

-----..

(205)
//

(394)

X2 = 69.310; 8 d.f.; p < .0001'

t
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marital.lplans of 22 or younger, while only 50% of the males had such

desires. Over 30Z of the males degired to marry at 25 or older as

compared to around 8% o.Uthe feMales.40,The reverse of this,pattern

appeared at the yoUntegtges. Almost 30% of the females desired to

marry at age 19 or younAf'While only abOut 6% of the males shared such
4

desires. Therefore it appears that Males and females have divergent

views on marital'plans. `r
w

thermore, males and females exhibited

ificant fference in their fertility plans.

. h.
a statistically Sig-:

4

It will be recallea, d that

males desired, on an average, fewer children than dijp..females and'ehis
. .

finding was obviwsraiTthe data presented in Table 18. For examei,
,

,proportionately more males than females desired no chilaren at all

Two children was the nunper moat ogten given by both males and females,

.

followed closely y the three and four children categories.

-
,

_The final dependent variable and'tte majot concern in;this study
t

Waseducationarplans: Although there was not a statistically-sig7
,

< .

nificant differencg between'the sexes for this variable, certain'slight
. ,.

../,.. . -

discrepancies were apparent. In Table 19,,i.ban be observed that 40e

proportionate* more males than females planned on terminating their
.

--,

education upon graduating from high school. On the other hand, females,
. .

,.-
.

)more' so than males, planned on vocat ional-technical school, graduating

', ,°.
.' . . :, .,.

from junior college land graduatingfr.4m College:Iestly, males, more,

so than females, planned on Ost-graduatestudy. Although certain
,

slight variations did exist, sex.did not appear'to be overlyimportant

'in affect the educational plans. of rural white youth.

Thui:in consideration of the sex hypothesis, the chi-square tests

109
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-Table 18. (besired,Nuiber of Children) by Sex of-the

Respondent: Tercentages;and-Frequencies (in parenthesei)

Desired Number
of Children Males Females.

.

-Total

'14,4(30) 3.8(8). 9.1(38),
.

1 2.4() 4..3(9) 3.3(14) .;

2 37.5(78) , '36.5(77) 37.0(155)

3 19.2(40 /
l'6.6(35) 17.9(75)

4 17.3(36) 261(55) 21.7(91)

5 51,8(12) 3.8(8) 4.8(20)

,6 2.4(5) ' 6.2(13) 4.3(18)

7. or more : 1.0(2) 2.8,(6).

TOTAL. 1000

(208)

0.
.5

(211)

X = 24.52 7 d.f.;

100.0' s..1

(419)

< -.001

YJ

v

ti

4,4

.

`

E.
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4 1
Ti.ble 19. EaucationafPlans-bY Sex 4f the Respondent:.

. ,

Frequencies (in parentheses) '

Percentages and

Educational
Plans'
1

Quit School
A

Right Now
,

0.5(1)

,

.
-.1 . ,.3,

Complete High
School,` ,i,i 17.8(37) ,

Males

Vocational-leChnical

SchOol

Graduate From
Junior College

Graduate From
`College ,

Post- Graduate"

Stddies !4

TOTAL

'N=

22.1(46)

3.8(8)

31.2(65)

24;5(51),

Females

r

99..9 *

(208)

0.5(1) ,-

12.9(27),

29.0(61)

16:7(14)

34.3(72)'

16.7(35)

100.1
.

""
, .11 1,,

-

, 4 IS

\2 = 8;627; 5 d:.f.t; p < ..124

total '

0.5(2)

.108(64)

25.6(107)

5.3(22)

32:8(187) .

20.6(86)

.
(210 .(418)

u .

.
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did not overwhelmingly support ch a relationship. However sex,

eampar iions of certain dependeht variables, in particular parent al

encouragement, marital and fertility plans, did seem to point out

differences. The next section will further elaborate on the effect of

sex as an influence on the formation'of educational plans.

The Effect of Sex on the Formation of
Educational Plans

r:

This final analysis section is devoted to the direct and indirect

effect.that sex of the respondent has on the formation of educational

planS. By testing the same model for the total sample, the effect of

sex can be assessed.

The zero-order correlations are presented in Table 20; however,

they will be left uninterpreted becausekof the attention:they. received

in the w ithin sex analyses.

Turning to the path coefficients presented in able 21, and

directing specific attention to the influence that sex had on the
-

significant other variables, it. 1.4 noted that sex produced a
...

.
. , .

statistically significant ef et only on perceived parental encourage=
i,.

.
.

ment. This finding, excluding the one exception,' runs counter to 'any

sexrrole socialization notions; however, such an interpretation is

premature because, ter potentially significant variables had not been

controlled. Over 11, the findings.add lily slight support tw, thatr
.

.. .

.

part of the hypothesis concerning the influence that sex has op the

41ignificant other variables.

1

Another part of the sex hypothesis cdncerned the total and

'mediated influence that seihas on educational plans: Ai would be

112



20. Zero -Order Correlations, Means and Standard Deviationi of Variables in a Recursive-Model of

the Formation of Educational Plans: Total (N=301)

bless A B D E F G 'H I, J

I
516***, . --

(

.378 * ** 325 * **

, % d

.271*** .,216*** .173**i' :?--

.068 .081 ./'.056 .305***
1

. .

.

.4/0****.110 ,O72, .028

%134*, .163** .191*** .1964*

.309*** .302*** .173** .231***
.

6.026 .04 -.024 -:037
,

.000 -,007 -.025 -:014
1t4

k

".278***..240*** .213*** .396***
.'

. 4.611 5/.130' 37..641 3.894

. ,/

1.913 1:592' 22.059 .905

tion ...

.,.

.503***

:363*** .358***'4

,

':246***, :305*** .341***.

-t:022 .099 .040
e

-;077 '-.050 -;025
.

.315*** .358*** .394*
,

, . .

3:983 3.953, 3.598
,

.794 .867 ,.767.

'.*

-.046

/

.371*

.585

.494

-.136*-

.093
t..

21.721

3.162.

-'.024

3.063

1.627

variables are:/ A = father's:educationB = mother's education, C = income ea 'er's occupation,

eceived parental encouragement, E = perceived Eeachere encouragement, F rceived guidance

elor's encouragement, G -= p rceive'd friends' encouragement, H = close friends' college plans-,

rital plans, J = fertilitq plans, K educational: plans.'*** p < .001;** .001 < p < .01;,

1 < p < .05

t.

.113
.

4
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21. Standardised Regression Coefficients, Coefficients of Detertninat4ion and,Residua s for a

Recursive Model of the Effect of Sex on the FOrmataion of Educational Plans: To 'al (N=301).

terminea,
lesa , D E 'F

.203**. .032 .109
<

.086 I. .054 .0f9

1

', .074 :031 -.012
,

t. --.112* :-.082 -.109
. I

.
t

, 1

F
%

G .
d

.

Dependent Variablee
1

.930

.09/ ,
.

-
.,15§**

.200**

..186**°

.Q40

. ,

.039

.Q31

-.008 . '"

.012

.007;

-.059

.

7,103. -.044 -.404*** .126k :

4..

U .
-.15*. :028.

-.103 -.069 '

4 : 4138* --.013

... - liol. .:027

,..

.K

,-.

.091

.039

.061

0:018 ''

...193***

/679 ,

109

864*

, 'e.-
. , .068 '.' , -.036s 4.C., 59**

::098 ,. . .015 ':.025 .659', 126 .19A ''' . 023 -.120

dual. .:950 ., ,992 ,987 .970 :935 .900 :988 , -815-
,.. ...

4. 1 .,

variables are: ';.A = father 'A' edutatiod, B it- mother.' s education, -C Htt., filediere'arUer's''occupatiOn;

sex: D = peiceive4,
paiettal,.encouragemedt, E = perceived teachers! en.Ccu:rageiept, F ft 'perceived-

ce counselor's Ihfluence, G."- perceived friends!
eriCourageyient,'H = closi friends! ciilfege

'',I.= marital=
plans,'S.;=, fertility plans, K = educational plAns.: ****.p 5 ..001:; **.001:- -..13 .4-

.

;r. -

it
, -

'
rs,

4
I 4,
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AeXpected-follOwing the chi-squareteSti sex did not even approach

Statistical significance (p = .018) creiative to its influence on
.o

educational plans' The %educed form equations Table 22'demonstrated

c,
that the significant other variables did melii te theslightz-total

effect that sex had on the dependent variable', -hut the effects were

all trivial. For-the total sample, with sex included, the predictor'

variabieS accounted for 32% of the vari'ance..in educational plans.

` Sex, as would be expected, prOduced a notable impact on marital

., .
,.

plans (p = -.404) and an'influence which was not reduced by '.the

..
. .

inclusion of the significant other variables. Additionally, sex',

deornstrated a statistically meaningful effect on fertility plans.

" (p 2* .126) and-one ,which, tike marital plans, was not mediated'by the

significant other variables. For the total sample, 19% of the

_,variance in marital plans -was accounted for by the total equation,
, .

Twhile 'only 2.4%, Of, the variance'in"fertillty plans was accounted fo.
.., i ..

"1

. -Overall, sex had tile largest influence of any of the predictor
.

. :..,..- .,

variables on 130P 1941,t4Wl,fqrtilit;/'.,Plans,,yathe weakest kfect.:,
,.

, /

cm edicatiOrial plans. The.sex hypothesis:'igain, was only, partially

. .
.

.
. . . :

supported. The influence thaesex had-On the foimation of educatio'k.nal

plans had to be .largely- indirect,
-

'channeled through the significant
.

.
,: - . , _

-.-Av . ,

other enCouratemeni variables, matitel,plans, and fertility. plans.. - - 4f).
,. : ..4 ,, . , .. :

. r - .. . /
'SexAjY-itself did not-predictleducationalidans;hOwever, the indirect-

liptfluenee was p`robahly significant.

1.

1.

A

-7
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22. Reduced FOrm Regression Coe ficients in Standard Form fora Recursive Model of the Effect

of Sex On, the Formation of ducational Plans: Total (11=301).--

$

den;
ablesa A' B. C, S D' F F. G H. R

Predetermined Variablesa

4

.203** .086 :076 L-.112*

.032 .054 .031 -.082
.

.109 : ,, 1)19. -.012 -.109

AM' .097 :156*!t -,.103

.200** .186 ** .040 -.044'

.035 .029 ,--c021T -.399***

.039 ,' .031
.. ,

-.008 '

.

:404*'**

.008- .001 ', -:036 .129*'

.012 ..006 -.039' -,°- .1h*'

.182** .110 --.211 -.648

' .091 . .039°'',, ..061 .018.'.

-., .

,

.
,

.

.

,

.-.

7. *-: :1381! %COI' -008

.028 Q69. # 0-.013: ..027 -.-

I

,-

-,
, .

'.1p3),6i* :079 :109 :186***-

. 098

.015

.025

.059

. 126

X61'

. 190

.017
5,

036 :024

.102-

159,wi :320

.

,
,.

variables are: A = fa6err's, education, B = mother' s' 'education, C' ft:incomedatner'S oCcUpatioti,

perceived parental encouragement E ,,_ perceived, teachers': encOaragement, 4' tt,iperce ived gUidlince

marital plans, J =,,f rtility plops-,1 =. -edticational.plans. ****p < .001;'** .001 p < .01;,seloD's G = ` perceived friends' encouragementH = closie 'friends' college' plans;

1 < p <.05 . / .... '

. A .
. t . .

, 4
r

- ..

,'

..
. .. . .,-

,--:

, ,-!- '

. .

2

a

s,

,

'1,1 6

.
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CHAPTER VIII

'SUMMARY AND IMPLICATTONS

nt
Summary

410

The purpose oftfiis study was tp develop an inclusive theoretical

.,1,

.framework-relative'to the.formation,of educatioria4plans; to utilize
%

) - t,...
th frameWOrk to develop a theoretical model; to test the model as to

. ..

its pplicabilityto each'seg; an d finally, to ascertain the effect

that sex;has on the formation of educational plans.educational
1-

. . -
-

// , P

._ ,
- ,

Using a. modern systems framework,.an informational flow was

theorized which linked antecedent social structural conditions

socialization, the developme nt of a self'concePt and ultimately, Iche

-
selection of an ,ed inch,plan. .A provision, for interaction intlp

('. ".-,,z ,.* . ( ,
-, -::-.. k

r- ., .
ki.

other "Open" systems provided a necessary link for und tanding the
. ;. q-

.. .

Complexities invoIed.',In this Process external 1 ks were '''

. '
. ..

, .

N '-''

examined: .,.one.-sass marital plans sand a seconds was fertility plans.
..

.Relevant theoretioaloand empirical literature were reviewed. The
..,-

. , - ..

examination of tVeril eXtant theoretical models, the formation of
..-

,...

,, 4.
. .

I

'

... :..educa tonal plans glowed thelpirection thaOhis,researeh.domain has
. _

.'. .

allowed.. -The first modei,developed by ,Sewell and Shah (1968a),
,, .

. - ,.

,

, ,
..,

. ,

. ,
,

, finlehd. socioeconomic status and measured 4Pteiligence'io.college plans'
.... ,

_ ,
,, ,

. .

I.'rdirectly and,3nd .ectly via perceived parePtiiencouiagement. Ms
ie

. .1,,.
1

. :,4.-.

,Model was significant to the present study because of tOrrdle that
..4K.

,-, ,
,. .

-
Jperceired parental encouragement

..:

Itysocialization measure) '64 on
. ,

, . ..% 4

. . . 4 y '4''

, mediating.. the effects of socioeconomic status
,
and measured intelligence,

-, ,.:. .. . 4 ., , ; 1

06
I

t.

on'college plans. .

'. ,:,,

,..
r'

.

4 , :.- i.t
.,lq. , 117:

I ;

- : '1

.

4 e
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The second model reviewed, known as the "Wisdonsin Model" (Sewell

et al., 1969; Sewell et al., 1970), provided refinement and elaboration

onthe Sewell and S model (1968a).and added further support, for the
(;,

crucial intervening ole of significant others on a youth's leyel Of
.

educationalwaspiration.
. ,

4C third theoretical mode l, was formulated by Bayer (1969a). The
0

impoStance of this model, despite-certain.specification problems,'was

,the intimate empiriCalrelationship between marital plans-and

educat;onal'aspirations. This relationship suggested the importance
.

of career contingencies
(..
on the formatibn of educational plans.

,

.
I The next model, dgveloped by Woelfel and Haller (1971),,was an
.,

atti'Mpt to approach the same process- 1.Tt a somewhat'differentlaahlon.
--

Basically;' leedback loops were establiihed between significant others'

.

,

educational expecXations, educational aspirations and acadetic ,

,.

performance. This complex' array.of influences provided an*eXcellent
, .l Icn! -, ., t

exampreiof aystem,feedbact, although the model had 'certain ,%*

I,

.
,'

metbodologiCal limitations., Ainte_inportantly though,, inflAnge_
,

,
. . --

*

.j, ,,,/ i,

that role m ti3ng h4 on the formation off educational 'plans-was

=,. .

.
I f ''.i; i - . ' . . i ' . ;

.stressed in,the':mgde'r?''''
. . \

A final theoretical model Wai'dpveloped by.Picou and . Carter,.

, . 4/ 0..

i ,,

(19,76X. Tie. .Carter model of educational aspirations
i

7 :. .
s ,

.

. . .1.

' utillied that measures of social origin. and four measured of
,..

C 4`'cisignificantsignificant other influence. 'One of the other measures
I,

.

Was a peer modeling variable, which Added suppiirt to this socialization
t

1.

mechaniam. . b' ilito

. ,

. fit

Drawing from .all, of. the pevious thOretical models, as well as

i . , 4

t,

I

..

..118 ,

A
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. ... .

the Aatradt systems framework, an'alternativemodel wes'fhen
,

e

.. . i

1,

pre ented.
,

The three stage model linked three social origin measures
:'?.. ,', . .4 ., . :

(fa her I- edUcation, mother's education ilia income-earner's Occupation)

directly and indirectly to four significant other.encouragement

tmeasures (perceived parental, teachers' guidancecOUnselor's and

peers' encouragement to attend college), a peer modeling measure

(close friends' college plans) and finally to marital;

educational*Plans.

fertility ,and

Previous empirical literature on em, relationship of sex,to the

:Five general,
, .

formation f educational plans was then reviewed.
1

,

hypotheses ere derived from the theoretical and empirical review and
0 %

tested Utilizing Louisiana data from theSouthern Youth Study.
-I.-
.were

7 # /'
findings of ihe study...tan be summarized quite succinctly.

- . , /

Hy. thesis 1 stated that-social origin willya fect sig ificant other
,

influence. :For males', contrary to previouErresearch aa the firs4 4

. V
hypot esis

11

social origin did not exhibi

_aigni iCanegther encouragement

o predict whether or not a youth's, clo
. -

seem

a notable eff

measures. Howevei;, s cial origin did

ct on the

on attending college. In other words, the peer odeling variable

, .

fronds were planning
\

appeared more dependent on the social cTigifi meas

,significant other encouragement variables: Mor

t

previous research, the direction of influence was

res than did.the

ritsimilar to the

c npistently positive

,between the social origin nd-significant,other\influenCe variablos.
-

t;

1,7,,

4

1

,

i

, '..

Hytothesis 2 posited that social origin'and significant other,
,

influence, in combination will affect educationalpans. All of the

\ -, ;

: ,

. ,

\'...... -

significant.other influece variables, with 'itie exception of perceived'
.

7.;

:S.
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teachers' encouragement, positively influenced educational plans. Of

J k'

'
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these variables, statistically significant influences were produced by
.

...

s A
,

1 enperceived partal encouragement and perceived friends' encourlgement.
7 v

.-

. ,
I

pprthermere, in *greement with, the findings of Sewell and Shah (1968a),
I.

SeWell et al. (1969,- SewelLeisl.41970) ands_Carter (1972), the ',,.

,

i
-

.
significant.other.verables weie found to mediate the total effect of

, ,

. . .
, .

.

the bcial origin variables on educational plans. Thus, the second
. . , r.' ,
di f .

hypothesis was suppdrtad. >

/ '
e,

'HyPothesIs 3 st -ated that- origin `'aid significant °O rr

,.*' 4 *

1 iRfluence,,in combination, ill affect both marital and fertility
. -.

,
, .

plans., Inconsistent .findin s in both direction and degree chap-
s ,

acterized'the'influence of the.predkctor variables on the formation of

these twd'aepeident variables.' Of,the sixteen hypothesize& paths to
,.

marital and fertility plans, nine were statistically significant and

do.inffitence pattern was detected.. "Therefore, the third hypothesis

,,,. ... . r ' ,

was:tejected.
. \

I

.,-.. ,
Hypothesis 4 posited that marital plans and fertil ty plans will

be related.to educational plans. This hypothesis was p rtially
,

.

,.
. o

supported es marital plans showed a significant invew association
AI,

Fertility plans, on 'the other hand, displayedwith educational plans.

only atrivial, inverse relationship with educational_plans

\
,

Overall, the findings largely supported the applicability of the

mOdeilot males. Approlximately 35% of the variance in educational,

.4.-
. .

plans was acpulnted for by the social,Origin and significant other
.

,,

influence
.

Variables. Moreover; positive relationships were found

between the iwcial origin variables, the significant other influence
.

120
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Generally,, -the same summary cold be given for the applicability

of the theoretical model for fgmale As was the case for males, the

'first hypothesis was

.

only partially supported because the social'

origin measures, in eneral, tlid knot overly affect the significant

other .influence variables. however, there was a consistently positive

relationship found between the variabled.

Shriller to the ales, the 'sigiiifiCant: of ef variables also. ''

exhibited a noteworthy po4tive.influenCe on the educational plans of

..

females. Of all'the,Significant other .measures, the strongest
. ...,

. ,

infldencepwas exerted by,the modeling2variable-Lciose friends' college
.

signif

4.`

plans; The remaining significant other variables, with they exception

..- - fit. -.

of perceived guidance counselorst encouragemegt, all produced

.statistically significant influences on educational plans. While for
". ,

I.

arental,enCouragement was thebest pred4tor,'for fetales,
..2

' e/
encotragemenewaS the beSt predictor. ()nee again, the

4

6

- :*

ant other yerlables mediSted the direct effect of the0oCial

_

origin Nariables on educational .144ns.. Thus; the secondhypothesii3

4 - -

waa iikai4,Urgely SuppOrted.: .
o ' ' ...
i, I I . . .

I Hypothesis 3-was alsoyejected:fq,thg.TeM'aleg AgAleithef marifal

no fertility plans were significantly.accodnted for by the social

. , , .,' 1,-.: o .. '4 '
A , ,J

origin andsignificant other inflmence. variables. _Me -coeffieient,of
.,...z

4 ,

determination for both, Wital and fertllity. plans .was Small ,'; the.
i-71- ..!) _

path coefficiente were mostly.small An4 the directioh of'influeuce

was'

to
. ,

:inconsistent.

Partial support was liiven to the fourthhipothesis. As was the
. *

i21"
S. 4"-":2

' i $7 ,,

; k

'f%1''
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case for the males, for, females, the' relationship between fettility

plans and educationarplan6 wad trivial. However, marital plans
-

demonstrated,a.highly significant positive relationship with

educational p ./This positive relationship contrasted With the
. 4

negative association between these variables for the mile. sample.
ee 1,/

One,interpretation of this finding could be that females who were.'

intent upon obtaining higher education were willing to defer or

" exchange
0 marriage,until completiOn of their desired,edu6tion. '

The model, in general, w a f und to he applicable to females,
. .

. . ,

i

The direction of influence was po itive -an

.

t of the variation in
., .,, .

. -__: ,-.

educational plans was accounted f r by the sod.a?. Origin and
.- Y.

significant other influence varia les.
. 4

0 i
Th second analysis chaitep.wae. deVoted to th

a

fiftli 'hypot hesis

which seated that sex will affect 'significant other influence,'

\
,

nmarital, fertility and educatioal plans. . In sum, it Cie 'be Stated
. .

. .

$

.that if sex
.
has any influence on educational plans,, it is mediated' :-

, -; 1
.

,,
. , .

through other variables. Chi-square tests of all the dependent
.0

..

variables in the model produced, Statistically significanedifferences
.:

.

,
' between die sexes only fo5!marital plans and fertility plans:. Sex,,'"

A
k..

explicitly included as an exogenoUs categorical variable in the
- k

1 , .

regression equations, did not even approaCh significancg.as to.its
,

direct effect upon eduCational plans. Nevertheless, sex did
.

significantly
-

ffedt perceived parental encouragement as well as'

-: ,,

marital'and fertility Nails thus suggesting the possibility of
.

. ..,.

.. ,

-,1 .
I

f" '1. .- ' 7' ' .. J
,..,

.

partially
-) ,

4,!%. finding the last hypothesis was only partially supported. . -_
_ . , .

indirect InfitienCeS OA educational On the, basis of these

,."
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ain differences between the sexes were obvious (see Table

-.
23). In'terras o mean. scores, males perceived slightly more encour-

,

ailment from parents, teachers, guidance cd'unselors and friends than

did femalea. Also, males were more ,di ly tod,have close friends who

were planning on attending college. Males Sefiired to marry later in

* life and have fewer children than, did femaies' Finally, males

exhibited al slightly higher mean score for eacational plans than did

.

females.
. , 4

,

For males, parents and friends were the most important dources

of significant,otkeeinfiuence telati4e to educational plans.

However, fONemales, these sources were' overshadowed by the influence
o

.40
of close rends' college plans and perceived teachers encouragement..

. .

Guidance counselors tanked low for bath sexes and lastly, for males'
.

. .

.

perceived teaeihersXencduragetent to sttend.callege'was the leaSt'

, - ( . _ .

important source.of.significiint other influence.
. ,

, 11,. .

*As shown in Table .23, proportionately more males than females,

. '. n; .
,

.

.

fadicatO that they haebeen'."encoursied",,or "strongly encouraged" by

.
. ,

4 N..i .

parents, teachers, guidance counselors and friends to attend college.
' I '

\\I

14.
..,

)

However, proportionately mok. females than males indicated that their

c ose friends wereplsnning to attend college.
- . .

, . .

a

There .Wds,a latger percentage of males.With "high" (i.e., older

age) marital Ans than females. This wait contrasted by .a larger

.

s'"

i

r ...

,
,

percentage of females wittt "low" marital Als (see Table 23).

.. _.

i
,. ..

,

Similar. patterns were observed,for the s Ms relative to fertility

plans. Finally, proportiotately more males than females.planne4 on
4

,

college orpost-graduate studies, whiA4 proportionately more females

12
*.4 1

3-
.

.1^
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Table 23. Summary Table of Comparisons Between The Sexes.

.4

-113
5. , *

Y'

Perceived Parental.
Encouragement

P&Tceived.Teachrs%,
Eicouragemen,

Perceived Gdidance,

Counselor's Encaur gemeht

t
Perceived FriLds'
Enipuragement

)

CloseFriends'
College Plans ,

Rarital'Plana

:

.e Mean _Score

'

1.

.

_Males
,
Females

3.986

41049

4.049

3;671

23..042,

,3.810

3.924

3.867

3:532

20.525,

01

q p

(5,

Fertelty Plans,.

Educational Plans

2450 --:

4.259

Ranked

-.

(_

,

importance of
Influence7o

3:266

.4a71 ?./
', . 4

,SignIficant OthersIelativ7e to Their
'tEducational Plans

Males

Parents4

2. Friends

Friends,
(college
plans)

,

. GuidanCe
Counselor.a

5. Teachers .'

Females

, .
1. Friends (college' plans)

2. Teachers

3. Parents:-

Friends

5. Guidance ,

.-Counselors

(Table 23.7 to be continued)'-
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crable:',23 - continued) . '. .,
...

'

- . *
-

,

p

. 4

Comparison of Percentages-Between Sexes

\,4
Femalesilales

... ,
../

: 3: "encouraged" or '

ee.!:
Pstrongly encouraged" .

.
- ,Parents : , , 70.2',

, Teitcheis' .N 67.8
.

-. : Comiseiore .. ,.. ,
63.9.,

:-,
Friends -- .1

.
56.2

'
, I llo

o

% with lose Irrends".; .

. ..
e , planning' to attend ' ,

college . :. 54:8
,- '

. 2 % with marita/. plains

which are:*

` 570
65.0
59.8
47.9

-; /56.4:

High (> 24) 37.0 4

Ili.;Medium (71-23) . -41.9:

..

Low (< 20),,s Z1.1 51.Z
- /

i with fertility plans .

Whldhiare:

Eigh'(> 5) 9.2 12.8

, . Medium ( & 4) 42.736.5 .

Law (<,.2) 54.3
.r

44.6

% with educational plan
of:' . .

.

%
, Complete High
School or Less. 18A3 13,4

Vocational-Technical 22.1. 29.0

JuniOr College 3.8 6.7

College or post-Graduate 55.7 . 51.0
.

Comparison of Coefficienfs of Determination for Total Model

R (%)

(Table 23 - to _be continued)

Males t Females

.34.8 31.2

1,120.M

'125-
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(Table 23 -." continued)'

Compaiison of Zero -order; First -Order Partial ax&
Mulkiple Correlations of Marital and Fertility

Plans with Educational Plans A

r
KI

,

Males
,.

: Females

.)-.154 \ .367
.

,

.

r
KI.J -.164 !-, :349

4
ft6

rKj- .

-.012 -.026

rKJ.I -.059 n.046 0

r
K.IJ .164 . .359

.The variables are: K = educational plans, I = marital plans; J = fertility plans.

126
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planned on junior college or vocational-technical training... -N%
. C.

.

,

_Implications

phis study has hasiC.thedretical:as well as pragmatic

implications concerning the,formation of educational plans. .,Several

theoretical'implicalions can be drawn from this study relative to the

systeMS framewor% presented earlier. Iiirst, for bothseXes, social
.

,
, .

.
,

,,
brigin had a poeitive'influence on educational plans. Consisten with.\
the specification of the framework, this influence was'largelyp

. .

indirect and channeled `through the signifiCant other influence

;variables: These two findings support..the overall framework and ere
. .

congruent,with previous research. However, it should.be noted that
f

the'degree of influence was smaller than that found.in. most previdis.

. -

research. ' Secondly, marital'plans appear to be an impOrtantcon7

sideration in 'understanding the formation of educational plans-for,

both sexes. This supports the relevance of external informatiOn

links as specified in the theoretical_frapework'and_suggelts-the,

possibility of "trade-offs", among future plans. Finally, sex, as.

specified in the framework, appears to account for-certain slight

k .

lariations
in the process of fo;ming educational planst In g6eral,

the theoretical model semis applicable to malesas well as to
. .

females, but dertain.sligHt differences'were found. ,Consistent with

-the-finding by Alexander and Eckland (1974), sex did not have a.

direct influence on educational plans;, however, sex did:sipificantly

affect perceived parental encouragement, marital plans and fertility

*plans, thus'reisitig.the possibility of indirect itlfluences. Overall,.

.

12 7
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the systems framework was supported. The antecedent structural factors

influenced the socialization factors which in turn influenced the final

output--educationSl :plans.

-Policies and programs which' ate concerned with raising educational

g

plans shbould pethape direct more emphasis on the sex-specific

socialization aspects. For'example, while teachers were found to exert
A 'o

a strong influence on femaXes' educatiOnal plang, their influence on

males' educatiorial plans was .of lesser importance. Consistent' with

viitually all previous research, parents, id peers exhibited significant

influences on iheeducational plane of both sexes (espe ially for males)

, e.

and
.
thefefore ahy program

II
or policy'concerned with maximizing sig-

,,
:

'
t

nificant other influence should be cognizant of these two sources.

. ,
TmPlications c this stOdy for future research area father

; ,.
.

- ,

Straightforward.- 'Therole of contingencieS should be further

examined to determine the extent and natureOf this influence source
Y

4 .

on educational plans. Other-Socialization influences need tebe ,

1
. . 4' ...:

,
i

examined too. 'or exampie,',..the effect of/each parent separately, the

.-

effect Of media, relatives and xtracurricular activities should also

: 4 '4'

be examined. Additionally, other role models should be considered

besides peers. .But Most of all, this type research Should'b con-

tinuously updated. Sex roles

and, no doUbt, with increased
' . . '

,
,

, k

educational opportunity, this

continue. .

.,-.

in American society ate forever dianging

economic pressures and increased
.

process of change may be expected to
, .

4
.-.,, .

Of qoutse,,these-findings should be treated with a certain degtee
.

of caution. The study is Meneralizable'only to,fpral whites,in
. , 1. .

1 2 8 \
.1
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Louisiana,' but could probably- be extended to other rural areas in the

South with some degree of confidence. Certain other limitations could

118

also restrict the study. First the sample size is small and there is

missing oruninterpretable data in seine cases. Certain,methodopnical

limitations should also be noted. Measurement error, gross deviations

from a linear additive model, multicollinearity and ,variable

if. al,
specification are alT considerations which may haveampered the

4

analysis., Of course, precaution was exercised, where possible, to
:..

minimize these problems. .

. -
/

Thede limitations are not presented to discount the findings.
.

Rather, they represent cautions which should be considered to maximize

the utility of the study, and to gain a better understanding of the

process by which males and females formulate educational plans.

1 .
.r Al *.
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APPENDIX A

QUESTIONNAIRE ITEMS USED

This appendix contains the questions that were used to measure

00
the variables considered in this Study.

4

1:
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--Sex

2. Sex ,(Circe one number) : '1 male
n

0

Race

6. What is your race? (Circle one-number)

female

'125

1 White , 42 Bladk 3 Oriental' - 4 Indian . 5 Other

Marital Status

.7. Which ,of the' following statements, best deecribes you?
(Circle one number):

/

I am married

2 I am engaged

3 gO.steady

4 I date often but do not, go'steady

5 I date very seldom or never

1

Mari al Plans

8(b). Ai:what age would you 1 e to get married?

C

Fertility Plans

'8(c). How many children do you want?

Educational Plans

13.Af you could have as much schooling as you desired, Whic f the
following.would you do? (Circle only one answer):

l' Quit school tight now..

2 Complete; high school.

3 Complete a business, commercial, electronics, or some other
technical, program er finishing high school.

.

61
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4 Graduate from ajunior college (2 years).

5 Graduate from a college or university.,
oc 40k

/

6 Complete additional studies after graduating from a college or
university.

4
Parental Education'

22. What is the highest school grade completed by your father and.
" mother? (Circle one, number for father and one number for mother):

Father- Mother

.1 Did not go to sChodt 1

Grade 1 -7 2

3 Eighth Grade

4 Some MO school but didn't graduate

5 Graduated froth high school' 5

3

4

6 Went to vocational school after graduating from
-high school

0t

7 Some College bua*idn't graduate

. 0
8 Co lege grarduate (4, years)

, 9 60 know

,

6

4.

Income.7earner's.Occuoatioa .:''

What is' the mainlob held by the majsr.mo ey earner of your

;
home? (Write your answer in the:followln 'box. Give a ,specific
job, no the,..company or place worked for. `For example: press
operato , foreman, teacher, etc.),

-\
,

8

9

(

ti
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. . ,
,C

'Perceived.Parental Encouragement
,.--

age 15 #1. ,.- '' .

.) .

S

In general, have your PARENTS (Circle one number): '''''

A cr::

-..,---
V .,. ...)

. 1. STRONGLY DISCOURAGED you from going to 'coliege.
1- J?

2. DISCOURAGED you,from going to college. --
)

(.., .

3. 'NEITHER DISCOURAGED NOR ENCOUfiAGED you about going to college;.
is

I

4: ENCOURAGED you to, go to college.

5. STRONGLY ENCOURAGED you xo'go to college.
0

*. 0

Perceived Teachers' Encouragement

CTPage 15 i72.
r

In general, have your TEACHERS (Circle one number):

1. STRONGLY DISCOURAGED youfrom going to college.
,

cd

2. DISCOURAGED you from goidg to colleges

3. NEITHER DISCOURAGED NOR ENCOURAGED you Aoutgoing:to college.l.
, .

. 1,., .

1k. ENCOURAGED you to go tcI college:.
67

5. -STRONGLY ENCOURAGED you to go to College'. Q.-.

Page 15 #3.

4 .0

In general, has o r DANCE COUNSELRR(Ci le one number):

1. STRONGLY DI -to :. D:xlzu from goi4 to liege.

2. DISCOURAGED , .0 from going 0 toll ge.

A

3. NEITH R pitch 6 NOR ENCOURAGED. you about going to college.

4., ENCOURAGE(y' b go' to college. . el

.... K
5. STRONGLY ENCOURAGED you, to go to college.

..1. .

dance tounselor'slncouragement

".1".

138'
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Perceived Friends' Encouragement.

Page 15 #4.

In,general, have. your FRIENDS (Circle ,one number)':.

1. ,,- STRONGLY DISCOURAGED yOu from going to college.-

2, #DfgCOURAGED you from going to college.

3. NEITHER'DISCOURAGED NOR ENCOURAGED you about going to college..

4. ENCOURAGED' you to go to college.

5. STRONGLY ENCOURAGED you to go to college.

Close Friends' College Plans

Page 15'115..

Are mbst of your CLOSE FRIENDS'(Circle one number):

4 1

1. Going to college.

2. Getting jobs, probably not going to college.

3. Going into military service.
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